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: A SUMMARY OF THE EVALUATIOM
FOR THE RILINGUAL ACANEMIC AND CAREER
ORTENTATION PROGRAM
GEORGE WASHIN&TON HIGH SCHOOL , ‘

v 1981-1982 - , B

This program, in its first.year of a two-year funding cvcle,
offered bilinqual instruction and supportive services with a career
orientation focus to 250 Hispanic 1imited Enqlish proficient students
in grades nine through eleven, Proaram students were all Hispanic and
spoke Spanish at home. A vast majority of the students were horn out-
side the linited States: approximately Rl percent .were horn in the -
Dominican Repuhlic. The students varied in proficiency in Enqlish, -

- abi1ity in their native lanquage, and overall academic preparedness,

S
P £ .

The major qoal of the program was to expedite the -acquisition
of the Enqlish-lanquage skills necessary for full mainstreaminq within
an average period of three yeafs, A qradual transition”into the main-"~
stream was accomplished by placing students in content-area courses in
their native language and some E.S.L. classes durina the.first two_years,
In the third year, students attended subjdct-area coqurses taught.with an N
E.S.L. approach aéared to their level of Enqlish proficiency and by the = *
fourth year, were expected to function effectively in all-Enqlish classes
tn the subiect areas.

s~ Title VIl funds supported administrative and support services
staff. The instructional component was supported primarily Hy Title I,
with additional funding from Chapter 720 and tax-levy., Curriculum L
materials adapted from the city school system curricula were used in - ’
add #44we t o Commercial ly-developed curricula and materfals, A lesson- -
planning quide to 1nc}uﬂb “career infusfon" in the teaching of suhject. =
areas was heing prepdred. Supportive services to program students con:
sisted of academic and personal dquidance, home visits, telephone contacts,
and outside referrals, Staff development activities 1nc1uded,an initial
orientation meeting, reaularly scheduled department and faculty meetinas,
and training sesstons on career awareness, Parents of program students Z
participated in a parent-student #ivisory committee, a variety of schoolZ™
wide and program activities, and through the initiation of meetinas
with the school principa?l. -

"

&

Students were-aSsessed 1n Enqlish-lanquane development friterion
Referenced Enqlish Syntax Test; qrowth in the mastery of Spanish (Inter-

american series, Prueba de [ecfura) High Scheol Equivalency Fxaminations

in Spanish reading, writing, and. mathematics; social studies, science, . : .
and mathematics (teacher-made tests); and attendnnce (school and program ¥
records). Ouantitative analééis of student ach{evement indicates that:
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all effectiveness. of the proqram:

4

.g . K . . ’ . : »
--0n the avef;qe, students mastered more than one ohiective per
month of instruction_ad measured hy the CREST, and succeeded
in achieving the crit&rion set as the proaram ohjective.

--In native-lanquage reading ahiJitv. students Lp qeneral.showed
small gains on the Prueba de Lectura; however,’ this improve-
ment was nefther statistically nor educationally sianfficant
and the criterion set as the program ohjective was not met.

--Overall, students who took the High School Equivalency Tests ..
in Spanish readina, writing, and matnematics met the criterion
of a 65 percent passing rate set as the program objective in
both the fall.and sprina.

--In general, students who took teacher-made examinations in .
mathematics, science, and soctal studies courses taugqht hi- . : *
1inqually received overall passing rates which ranged from
5.5 percent in social studies in the fall to 88,3 percent
in science in the spring. In all of the content areas, there
appeared tb he a positive relation hetween gqrade and student
performance:.the higher the arade, the higher the percent passina,

--Overall, 96 percent of the students enrolled in mainstream
content-area courses tauaht in Enqlish and who recefved services
from the proqram, passed teacher-made examinations in those
areas. o

. { .

--The average attendance rate of proaram students surpassed )

that of the school by 21.7 percentage points.

- - _ .
The following recommendations were aimed at improving the over-

° N

--Estahlishment of a collaborative process involving adminis-
trators, teachers, and technical assistants to systematically
review, revise, and plan the artfculation between E.S.L. and
‘bi1inqual instruction in content areas;

>

--Assessment of teacher training needs in the areas of hilinqualism
and culture in education followed by in-service training
workshops and college course attendance related to identified
needs; *

+ r et

--Plannidd“and implementation of a hilinqual instructional and
staff development proaram to include teacher ohservatinn,
*need identification, and ohserver feedback;

--Acquisition and/or adaptation of curricﬁla and materials to

further develop the career education component. .

P . o niv-

4

v g’ R § 6

4 Ed




TARLE OF CONTENTS

Introduction

¢
S

I.

I,

I,

Iv,

Vi,

“VII,
VIII,

CONTEXT

Community Setting
School Setting

PARTICIPANTS . *

Student Charadteristics
Staff Characteristics

PROGRAM DESCRIPTION *

Philosophy

History

Organfzation

Goals anb Ohjectives
Funding ‘

INSTRUCTIONAL COMPONENT

Student Placement, Proqramming, and Transition

Mainstreaming
Instructional Offerings,

NON-INSTRUCTIONAL COMPONENT

Curriculum Development

Support Services

Staff Development

Parental and Community Involvement
Attitudinal Indicators .

FINDINGS

Assessment Procedures, Instruments, and Findings

Summary of Findings
CONCLUSIONS AND RECOMMENNATIONS

APPENDIX

PAGEF

Lpw W

= - o

12
13
13
14
17
19
19
20
71
29 -
29
29
31
36

40

53
56
61




Fiqure
TJH{:
Table

Table

Table
Tahle’

Table

Tabhle .

Tabhle
Tabhle

Table
Tabhle

Table
Tahle
Table
Taple

Table
Table

1n:
11:

12:
13:
14:
15:

16:
17:

LIST OF FIGURES AND TARLES

-

&
*

Af11ngual Program Orqanization within' George -

Washinaton High School.
Home tLanquage 6f Students in the School,

Number and Percentages of Students by Sex
and Grade,

Number and Percentaqes of Students hy Countrv
of Birth, . !

Number of Students by Aqe‘and Grade,

Staff Characteristics:: Professional and

- Paraprofessional Staffs,

Funding of the Instructional Component.
Funding of the Non-Instructional Component,

Instruction in Enqlish as a Second Lanquage
and Enqlish Reading (Fall 1981). ]

Ri1inqual Instruction in Content Areas (Fal
and Spring Semesters),

Staff Nevelopment Activities%in School,
' 1 E
Staff Nevelopment Activities Qutside Schéol.

lInfversity Courses Attended by Staff (Professional
and Paraprofessional). ,

Number of Students and Reasons for Leaving the
Program by Grade; X
Performance of Students Tested on the griterion
Referenced English Syntax Test (Fall),

Performance of Students Tested on the Criterion
Referenced English Syntax Test (Spring].

Spanish Reading Achievement.5

Percentage of Students Passing High School
Equivalency Tests (Fall).

M -vi-

PAGE

1%

11

17
18

24

- 75

33
34

35

39

a5
46

47




Table 18:

Table 19:

Table 20:

\
¥

Table 21:

Tahle 22:

: . LIST OF FIGURES AND TABLES

(continued)
(]

Percentage of Studénts Passing High School
Equivalency Tests (Sprinq).

Number of Students Attendinq fourses and Percent

Passing Teacher-Made Examinatjons in Content-Area

Courses Taught Rilinqually (Spanish/Enalish), bv
Grade (Fall).

Number of Students AttendinQICourses and Percent
Passing Teacher-Made Examinations in Content-Area
Courses Taught BY1inqually (Spanish/Enqlish), hy

PAGE

48

49

Grade (Spring). | .. 50

Number and Percent of Students Passinq Teacher-Made
Examinations in Content-Area Courses Taught in 4
English (Spring); . 51

Significance of the Difference Between Attendance
Percentages of Proqram Students and the Attendancg

. Percentage of_the: School.

b vt

52




P -

GEORGE WASHINGTON HIGH SCHOOL
BILINGUA4 ACADEMIC AND CAREER ORIENTATION PROGRAM

4

Location: | 549 Audubon Avenue
o - New York, New York 10040

~

Year of Operatibn: 1981-82, first of two-year funding cycle

Target Lanquhqe: Spanish
Number of Pérticipants: 250 students 16 qrades nine to eleven
Principal: o Mr. Samuel Kostman -
Project Director: Mr. Jose Fraga
»
INTRODUCTION

The Bilinqual Aca&émic“and Career Orientation Proaram (BACOP) was
funded for ftscql yegr‘l981-82 as a new grant under the provisions of the
Eiementary"ﬁﬁg Secondary Education Act (E.S.E.A.) Title VII and Chapter 720
of the New ?o?k State' laws. This funding perfod completes the first of a
two-year Tit E VII funding cycle. BACOP 1s.a basic bilinqual secondary
education program with a career orientapion focus. Operating as part of
Georqe Washinatan High School's forefan language department, it offéred

bilinqual instructional and supportive services to 250 Hispanic 1imited

English proficient (LEP) students, grades nine throuah eleven. Program

/ . )
participants received tax-levy bilingual services along with other Spanish-
dominant bilinqual students -- those eligible for bilinqual services on

the hasis of scores on the Lanquage Assessment Battery (LAB) and parental

consent, who receive only tax-levy services., For the purposes of this

4




' : ' z;;

e . - 4
report, "program students* will refer to the 250 students selected for

the BACOP program. : K

- , . j
The proje:§\staff enqaged in siaff“de#elobment activities pri-
“martly by atteﬁdidq college or university courses for further profes;ional
development. Parents were involved in the program by means of a parents’
ihvfsory council, soctiocultural activities, and direct contact with the
prqqram's family’assistant. New York City Board of Fducation, and commercially-
pnd project-developed curricula were adopted for instruction in English and
Spanfsh,, o
The purposes of this report are: to describe the project's
context, components, participants, and activities; to report student
achievement and attendance \data; to analyze and interpret program and f’fia* '

\ student data;.and to make refommendations for possible improvement. '
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‘ 1, . CONTEXT - ' .

COMMUNITY SETTING

t

Geﬁrqe uashianon High School 1s located on Manhattan's upper
wesf side, some twenty blocks north of the Ge;rqe Nashing&gn Bridge, in the
hidst of %partment‘ ouses and smail businesses. Two residen;ial projects,
the Dyckman Houses ahd the George Nash{nqton HJLse;, are in the area. Q?

Fam1ly-owned.@hbps. discount store%, fast-food restaurants, sﬁpermarkyzs,

and banks serve the community.

»

TnELg;ga's populag1on 1s approximately 75 percent'H1span1c;~1mm1qrant§/

<

from the Dominican ReLubl1c predominate. Twenty-three percent are black

Aderican. The remaining two percent, designated "other," include a number

of Haitians, Spanish 1s the lanquage useds throughout the community by

4

“Hispanics for mo$t purposes. Despite ethnolinquistic differences, no. major

problems resulted from ethnic/racial conflict {n recent years.
) v ‘

The area 1s decidedly poor: many families qualify for public

.

Jtsistance; many live 1€‘su5-standard housing. A large number of the neighbor-
hood's Students are el1q1ble.for free school lunches, and many work part-
time to help support their householdgL

Qo

. ’ ‘o .
The population 1;'h¢thy mobile., Newly-arrived 1mmigrants mﬁﬁfA(
into'the ared as their more settled neighbors move out to seek better 1iving
conditions, f:i area {s said to be unsafe as robberies, mng1nqs, anq,other
crimes, particularly those related to druqs.mare on the rise, During the
past school year program students were assaulted and robhed during school

i
entry hours. Unemployment and the high incidence of teenage preqnanc‘es

-3-
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are factors whiCh affect the community/ but crime and druq traffic seem to

BN . e

be the factors which most directly affect students attendance -and drop-

out rates. '

R

The communitv and surroundinq neiqhhorhoods have a number of educa- ‘
L} )
tional resources, includinq several colleqes and universities -~ Roricua and . .

»

City Colleqes !eshivauand Columbia Un1versities, and the Manhattan Con-
servatory of Music. It also has/LSbraries, museums, hospitals, parks, and
recreational facilities. The Washington Heights Chamber of Comm \, banks,

and the local merchants offer some employment opportunities. Tran orta- .

tion is easily available, and buses and subways stop near the: school. L f”1¢;1

Many students walk to ahd from s€hool, however, sincej‘he cost of - trans-

portation for students.has increased in_the city.- ‘

R S
. . . - - ...
SCHOOL SETTING -~

: ,incl&de an all-weather 'track, an astroturf field and tennis and handball

The school is housed in a five-story buildinq constructed in the
- =

1920 'S, Its ornate style and: windinq central sta.rcase qive the building

E

“a stately appearance. In qeneral the school and its facilities -- which

courts -- have been well maintaTned. e o

LI . . . >
P .

Georqe Nashinqton is a Title IAE S E. A eliqihle hiqh school with

‘a total student enrollmentfof 3 100 students. Of these 2, 164 or 70 percent

7

.,‘are eligible for free lunthes. Table 1 presents the number’ of students by

home lanquaqes, percentaqe of total enrollment, and percentaqe Le,.

. » ..
-Q A v . o
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N - ‘ TABL; 1
: . Home Language cffstuﬂents-in the School S -
- \ ! — ‘ * . ' b \‘:
- . Language ) - No. of Students % Total Enrollment % LEP
Spanish 1,950 63 . 50 /
- French/ T o ‘ | ~
Haitian Creole : 25 . \ | 56 :
] Urdu - e 8 - 50
A L . :
English T 1,117 . 3 N -

o

The bglingual‘program,‘the largest in the school, occupies a cramped
office on the fourth floor. ‘During 1981-82, the project was allocated the
officehspace of;the.degartmeht of foreign langdages in addition to the space,
it has always occupied. .This allocation was due to the temporary abSence
6f_the.department chairperson, and the bilingual project.directdr's‘assignment
as acting\chairperson. Additional space recommendations were made in past
bilingual program evaluations; and the project director requested.@ore space
during~lhé-prograM's first year of operation, Bilingual classes are dispersed
throughout /the building according to areas designated to each subject de-
partmgpt///:here is a resource center' 13“; large classroom which program
students and teachers use‘as a library. It is equipped Awith dictionaries,

f; . encyclopedias other reference materials, andvvarfed types of publications
in English and Spanijh. The resource specialist and a teacher aide are

o | available in this room for assistance. v




. Gl
At

1. PART}CIPANTSﬂ

. STUDENT CHARACTERISTICS

\Proqram students live within two miles of the schooi in the .

-~

community described abové. There are more male than female students in .

the whole prograh and in each.grade, Table 2 presents the number ‘of

students by sex‘and grade,

TABLE 2

~-

Number and Percentages of Students by Sex and Grade

.
| : Percent . _Percent . Column Total:
Grade | Male of Female of Total Percent ! ‘
N Grade N Grade N of All Studentsi>
. o ' .
g |32 ~ 627 |19 37:3 . | 51 . 21.6
10 59 . 49.6 60 50.4 | 119 50.4
11 39 59.1 |27 40.9 | 66 28,0
- TOTAL |130 55.1 106 - 44,9 236 100 -
. P

[y

.There is a higher perceptage of male thah female students in the

program.

Male and female students are almost equally d tributed

g

in grade 10 only.

.

+Half of the program\students are in grade{;;?




Prooram students are all Hispanic, and an overwhelminq,maiority
were born outside the continental Inited States. Their home lannuaoe ‘is

Spanish Approximately 81 percent of the students wefe born in the - Ry j;-

Dominican Republic. of these, approximately-half are from rural areas

and had little, if any, access to formal schooling in the :~country. Re-

ent immiorants from rural areas reportedly maintain clos family

“ties, "and are more likely than students who ha ve‘lived thedlnited . .

States for extended periods of time.to live with both parents..,Other
participants'are from Puerto Rico: Cuba, Central or South American countries,

| or were born in the United States. The.ethnic composition of the proqram‘ 4
‘reflécts the‘proportions inbthe community, where 6ominicans are an over<' | ';'

wheTming majorify and the South American population is increasina. Table

c, /ni ,L.,

-

3_presentsvthe number and‘percentaoes‘of students'hy couptry of. birth,

¥ ‘e : [
According tonstaff reports, Students need additional counselino
§-
l

to help them set realistic academic, vocational, and professhonal ooals,

\

understand how to achieve them,. and adapt to the complexity and diversitv
Y

. of the city. They must learn to be able to meve from.very personal re-
. 1aticnships to the more impersonal style of a school or work settinag.
Five students were interviewed by the program evaluPtor. These students ‘
seemed to have a clear view of their situations' of 'being overaqé for

- their qrade; of their strugqgle against the lanquage barrier and economic
difficulties. They expressed their needs,“and suqgested ways in which

these could be better satisfied. Table 4 presents the number of students - .

by age and grade,




TABLE 3

-

Number and Percentages of Students by
" Country of Birth

Lanquage: Spanish

: EOUntry of Birth Number Percent

" Dominican Republic 193 ! 81
Puerto Rico : _ 5 : 2
Cuba 12 5
Honduras 2 gk 1-
Guatemala 1 ' 1
E1 Salvador .5 .2

~Panama 1 1
Colombhia - , 5 2
Ecuador™ c - 10 ‘4
U.S. , 7 3. L1
TOTAL B L aw 100

£

«Al11 students are Hispanic -and their home lanquage is Spanish,

E1qh€v-one percent were born in the Nominican Republic.

.Only three students were born in the lInited Statés.

;-ah




: . .Tees .

- N Number of Students by Age and Grade’ T

- e “ H
. 5

. - €

Age 1, Grade 9 - | Grade 10 | Grade 11 Total

14 o 5 4 1. 10
) 15 ji RN 8 1 16
16 r 2 ‘. |- 44 .
17 ] 17 bR Y g
8 | 7 . 28 67
19 2 9 20 ' 3i '
C 20 - 2 s .7
:i . Total | 51 1 120° L 66 237
Overage !
Students .
Number 26 39 25 90l
~ﬁercent 51 ‘ 33 ‘ 331 %8 N

Note. Shaded boxes indicate expected age.range.

Thirty-eight percent of the students are overaqe for their qrade. _
The hidhiest percentage of overage stodents is 1n qrade 9, followed

- . by grade 11.

.Most program students are 17 years of age, Of these, most are.in .
grade 10, . ‘ .7




In geherai; stueents‘ motivation to learn{seems to be hiqh. They
}orm,closely-knft qroups;xand take paht in act1v1t1es inside and outside
school. They. have strong patriotic feelinqs toward their countries of
birth, and tend to view personal achievement as an aspect of national
achfevement. Lanquaqe seems to be, ; strong factor promotinq "social
cohesiveness. Enqlish is used only in the classroom when used as the fedium }"

s“'&‘;

of 1nstruct10n “or witth English-dominant teachers or peers,

- >

» .
1

In thefr native language, program‘studehts range from those
who are functionally i1literate, to those who are one;fh two years below
qrade level, ta those who read at the twelfth-grade level ‘and can perform
in Spanish literature courses. The spectrum of students"proficiehcy in
English ranges from those who know 1ittle or no Enélish, threugh those
who are enrolled in anvintermediate level of é;S.L.,(approximately 61 L s
percent), to those whe have enough fluency to be at Teast partially

[ . mainstreamed (20 percent). The range bf_skills is further broadened by

the fact that there may be a gap between oral skills and 1iteracy. -

LY

STAFF CHARACTERISTICS

Table 5 summarizes the education, certification, and e%perienée

of the brofessional and paraprofessional stqﬁf. The bilinqual p}ograh staff

- {ncludes the director, resource coordinator, two gegéral high school equiva- -

Y lency teachErs. three subject-area teachers, two }amily and two teacher as-.

sistants, and a bilinqual secretary.
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TABLE 5

-~ Staff Characteristics: Profcsslongl and Paraprofessiona) Staffs

.
B N

! Vnrs' of

Years of

-
.

A1) staff members, except one teacher who also functlom n grade advisor, are assigned to "
their functions lm p\rcont of their time. . .
«A1) professional suff.
city and or state in-an
monolingual education,

ept one teacher, hold a masters’ dogrn. are certified by the
ea of education, and luvo extensive nporlmo in bﬂlnwal and

o r
Tuo tnchol“s ware tnchlng out of thetr area of ipocullutlon. lo'th the mathematics and
the science teachers were educated and Vicensed for Spanish high school educatfon, -

AN pau‘rofculoml staff hold at least a high school diploms. Of the five staff members,

two hold associate’'s degrees and one a bachelor’s degree. Al) are experienced in cducnlon
except the program ;ccroury. who has experience in b l‘lng\ul secretarial services,.

A1 program stétf” J2(1-0 bi1ingual tn English and Spanish and )

except one professional
are Hispanic,

e
< k3

0 Y

Years of
Spent in | Date o Monolingual B411ngual Experience
Function(s) Function Htrd? Education Certification & License Experience Experience — (ESL) .
. . A b ]
Projett Director 100 9/7! M, S. Education NYS Spanish DHS 14 3 Non_o
BT {nqual - . -
Resource ‘Coordinator 100 9/79 | B.A. M.A., E.S.L. NYS E.S.L. 16 3 23
' ' N e Spant h DHS 12 . 2
Teacher G.E,D. 100 9/80 | M.A, Education NYC Spanis . .
Teacher G.E.D, 30 - T 5K %anfsﬁ - ..
Spanish Teacher 30 9/70 | M,S, Biilfnqua) Ed, NYC Bi)inqua) Teacher | 12 12 1
Grade Advisor 40 - | M.S. Guid. Counselor Schoo) /Community Relations . '
K. L1b, Arts ~ BT TTnquaY SocTal Studies < R -
Social Studies Telcher 100 ° 10/75] M,A, Bilingual Ed, NYC Spanish DHS 7 - 6 1
Bilinqua) . )
Sciénce Teacher 100 2/81 | B.A. Science NYS Spanish HS 8 o . | None
Wath Teacher T00 —¢2/8T [ B.K, Spanish panish TS ) ~“ 4 )
“.A. Snﬂ'sh EoS.D. D“s £
A
Family Assistant 100 9/80 | H.S. Mot App)icable 2 2 > Hone
-~ Educatjon Assistant 100 11478| H,S. Mot Appticable [ 4 1
Education Associate . 100 2/75 | A.A. i.lborol Arts Noiﬂgp‘é&blo 7 2 None
Family Assistant 100 3/80 | B.A, Education Not App)icable o 3 2 Hone
. . Wot AppTicable
B1)ingual Secretary 100 10/79] A.A. Liberal Arts School Secrstary DHS None 4 None
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PHILOSOPHY - o N

111, -PROGRAM DESCRIPTION

e

The project has an articulated bhilosophy of bilinqual education:
to expedtte the acquisition of English through native- and second-lanqupqé
tnstruction, The aim §s to assist the student in making an adjustment to
all-English *nstructidn and comuleting graquation;requiréments. Practice,
in fact, varies according to individual need and ubility. Students who -
have least proficiency in English qecéive more instruction in their natfu;
lanquage. ?[n general, it is expectéu that durinq the ftrst two years bfv ”"i'
proqram Rarticipation, students will recefve content-area 1nstruct10n |
primarily in the native lanquaqe. whileqtakinq E.S.L. classes. During -
the third yqpr, they ang’expectgd to function in COntent-;r;a classes taught
with an E.S.L. approach, which considers their level of ability4jp English.
During their fourth year they are expected to function effectivefgyiuﬁall-

English classes in the subject areas, ’ -

The transitional philospphy is aqregd upon by school administration
and faculty, however, there -are differences of opinion as to how besﬁ to
teach bilingual students and how to aqhieve transition, fhe program's
E.S.L. staff holds that bilinqually taught courses shouldvuse more E.S.L.
hethodoldqy. The native-languagg &eughing staff feels that more content-
area work should be incorporated fn the E.S.L. classes to make English-
language learning meaningful thte reinforcing knowledge of content areas.
Both the principal and the project director advocate a strongly transi-

tional approach which does not make hasty transfers of students into

"all-Enqglish classes. Both are in aqgreement that a bilingual education

-12-
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is necessary for this population, Students who lack coanitive develop-
o P ,
ment in the native lanquaqe particularly need the program's services to

facilitate acquisition of English-lanquage skills,

{ .

-y

Y]

HISTORY
R1Tinqual content-area courses have been pfferéd at George

Washinaton since 1970, Prior to that, the school had an E;S.L. depart-

ment. ' Nue to orqanizatipnal restructurina, E.S.L. was placed under the

supervision of the mathematics chatrperson, and later, in 1979, under

the communications chairperson. Thg former E.S.L. cpairoerson haélhecome e

V4
resource specialist to the bilinqual.proqram, and spends most of his time
teachinq\E.S.L. The structural changes through which the E.S.L. program
“"has evolved are not viewed favorably by  some staff members; however, - as

thg{principa] stated. "regardless of differences in opiﬁion,‘it works."

In 1978 the administration agpointed a commiftee t§ stu&y-and
recommend a coordinated'hilinqual educat fon program which would collahorétg
with all the school's departments. The resulting proposal was funded
by Title VII from 1979 to 1981, In 1981—a new proposal was funded by
Title VII for students who had not previously heen served by this sourée.
The 1981-82 school year wa§ its first year of operation. However, the

new proqram'benefited from the existing program as well as from the

school’'s history of bilinqual education.

PROGRAM ORGANIZATION 1 4

Eq
The program now functions as part of the forefgn lanquaqes de-
J

partment. Its director, Who Ts acting assistant principal, reports to the

principal and works with the individuals who chair other departmenfs. The

J/
-13- 23
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project direétor has day-to-day respo#&ihility for program administra-
tion, supervision of program staff, curricular, and fiscal matters. He
has no responsibility for superv;sion of content-area 1nstruct{;n, but
takes part in the principal’s cabiﬁét meetings with-assistant principals
for the content areas, quidance, and administration, Fiéure 1 11lus-

trates the program orqanizattion,

PROGRAM GOALS AND OBJECTIVES

Program qoals, as b%ated in the proposal, may be summarized

as follows:

4

N 1) to provide a viahle bilinqual instructional program to a T

traditionally bypassed student population in order to meet their academic, |
high s;h;ol certification, and future'employment needs; '

2) to develop a cadre of trained instructional and support services
staff in the areas of school drop-oui pfevehtion,'career‘educat{on, and.
1nd1v1duaijzed instruction of LEP students; |

3) to promote positive at;itudes among studeﬁts toward themselvés,

school, and education; amoﬁq staff toward students and bflinqual education;

) among parents toward their children, school, and education;

4) to promote the replication of a bilinqu;l high school program

]

model which will serve as a resource to the school and to other high

)
L}

schools; and

5) to strenathen the school’s capacity to sustain the proaram,

. . . g ‘:;
Specifically, the proposed program lists the following obiectives

for evaluation during the 1981-82 period:

el

-14. - 24
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Figure 1
B8111ngual Program Organization within George Washington High Sch

PRINCIPAL

-

£ v

ASSISTANT PRINCIPALS FOR |__ __

INSTRUCTIONAL AREAS

\

ASSISTANT PRINCIPAL FOR ASSISTANT PRINCIPAL
FOREIGN LANGUAGE FOR ANMINISTRATION

(ACTING)

ASSISTANT PRINCIPAL
FOR GUINANCE

« BILINGUAL EDUCATION
PROJECT DIRECTOR

PROGRAM

CONSULTANTY —

l' ; SECRETARY I

PARENT ADVISORY CWIKTT

| PROGRAM TEACHERS (12) l

RESOURCE COORD INATOR

| | ’

*D

~

PARAPROFESSIONAL ASSISTANT

‘ ruyx@ ASSISTANT " -
/

Supervisory Relationship
Collahborative Relationship

v
v




&

1) to increase the proportion of studegts passing the high

school equivalency exdminatton to 65 percent of all students enrolled in
the high school equivalency preparation class;
v
2) to increase the proportion of program students ready for

transition into either the tax-levy b111nqde! or monolingual proqrans

to 50 percent; *
3

3) to improve achievement in Ean79h Prqtfcieggy;of students who

MR

participate ﬁn high school equivalency preparat:bn classes for one full year
as indicated by an increase of statistical signt ce x=.05) as measured

by ﬁhe New York City Reading Test (P.S.E.N.)#

4) to increase the proportion of students passing the mathematics
criterion-referenced tests to'65 péreent of all students enrolled in the
mathemat fcs classes; _ \. |

" 5) to improve. achievemeft {n English broficiency of at least 65 ) ° ]
‘percent of the students enrolled‘in-E.S.L. classes as ipdicated by the . !
mastery of at least one objective per month of treatment bn the Criterjon

Referenced English Syntax Test (CREST);

6)‘to increase reading achievement in Spanish as indicated by a = _ ’

. &
statistically significant (cX= ,05) difference between pre-post tests scores  «

¢ ¢

on the Interamerican Series Prueba de Lectura; * - : ~

7) to increase the proportion of students pass1nq the New York

State Regents Competency Test in English and Mathematics to{’S percent of

students enrolled in the college/career ortjntation proqram .(bilingqual

students of graaes 10, 11, and 12).

I s,h;_ﬂ,,; e g . A ; M




* FUNDING

The program draws on four sources of fundinq T1tle‘I.and fftle

VII of the E S E.A., Chapter 720 and tax-levy monies. Table 6 111ustrates'

,} I : 5fundinq sources inc]ud1n5 the number and tyoe of personneJ and sub1ect
Vareag offered. | | '

/ ff . . . e . , . . ° ) L.

e ~'f o TRLES - I
o ﬁ\\ ’ S Funding of the Instructional Component e .
‘:‘ ) \  ) '- N ' N ! : ‘, . ' ‘. : . ‘ ) . ‘ Y "' ’ . T E :
:",‘V,'_ . . N ' o A - . - . o o _K“ . : : i ‘ V . «f
Lo ' - R i ; IR s :
. , . E 2 ke ?-.e . ‘ . - " - . .-
. N o Funding.  Number of Personnel: - Lo
. ;. Subject Area Source ~__Teachers ._Paras : o L
E,S.L. .. . Title I - 3 .3 - 7
"Reading (English) 1 Titlel | - 2 2 |
Wative" - _ K .
. Lanquage (Span1sh Tax Levy . 3 -
- . T1t NPl 1 1
-Math ‘ Chapter '7204.- ‘1 1. ‘
o . Social Studies  |chapter720{ 1 - .| 1
. _ Scienée 'Chaoter 20| 1 ] L
) Thsee/comb1ned‘fundinq sources support 12 1/2 teachinq oosit1ons
* .and 9 oaraprofessional teacher assistant positions.
: _— ' ,The largest amount of funding is provided by a federal, source, Title
A . T of the E.S.E.A.; the second largest 1s provided by a state source,
o b ' Chapter 720; the rest is orov1ded by municipal tax-]evy funds.
‘ ’ _: ( .r ' |
: . Title I fundqu is used orumar11y for the areas of E.S.L. and readinq, ‘
h « while Chapter' 720 is used for the content areas, and tax-levy for the \
Y, * native 1anquaqe arts (Spanish). | o e
| _f-'.,"*ais Tab]e 7 oresents the funding sources of the nonyinstruct1ona1 .
. ‘c ,} component. Althouqh the table 1ists these staff in order to document - >_ |
N N ~—-\ =7 .
T1t1e VIT fundinq, tax-]evy pos1tions contributed to superv1s1on (content- o S
h - . A » ; )
v- ’;~ ? '
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area and £.S.L. assistant :7Ancipais) and. student Support services

(quidance and counseling staff). t » | ' B "

TABLE7 - A e

& ‘ ' ‘ --
. : '

. - .
Funding of the Non-Instructional Component

.o ) 'Y
. Area ~ Funding Source Personnel : No. & Titie(s)
Iaministration & ‘ _
Supervision Title VIL ' 1 Project Director ‘
Supportive Tax Levy | 0,5 Resource Coordinator
. Services Title VII : ‘1 Paraprofessionai
" Staft . kg ] ;
~ Development .+ Title VII 1 Consuitant (part-time)
" Parental & ) ) , v
Community « 1 . : o -
Involvement _ Title VII _ 1 Famiiy Assistant -
Secretarial 7 B : ' T4
Services . Title VII 1 Bi]indu-¥ Secretary -

Title VII funds the nqn instructionai areas typically supported by
this source.

R

¥

One haif—time resounce coordinator, a position typica]iy supported

by Tit]e VII, is supported«by tax-levy -money., , L Q9,' "
.Title VII funds s pport a total of one professional-and three para-
‘professional fu]i#time :positions, and one education consultant for

25 days. o ’

¥ »

The reported aiiocation of funds meets the requirements of the
2

fundinq and fiscal agents, F1nanc1a1 reports are submitted ta the variogp .

aqencies»separateiy. o | .
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. IV INSTRUCTIONAL COMPONENT

- STUDENT PLACEMENT, PRééRAMMING, AND TRANSITION !

* The project'attemptstto identiTy those students_QEE_require.bi-
" 1inqual services when they enrol] in the school. A series of placemepti ’
tests and interviews are administered to potential candidates. -Students “

"who fall below the twenty-first pereentile pn the Language Assessment Battery

>(LAB) in- Eng]ish and who attain an acceptable score on the Spanish readinq

test, La Prueba de Lectura, are admitted to the project. The quidance

" counselor's and teachers recommendations, as well as parents' and students

own preferences, are tahen into account in the selection process. . ‘;Sfaf

- The project presently serves Spanish-dominant students' students

dominant in French/Creole, Urdu, and Oriental languages, who are enrolled

e

in the school in relatively small numbers, are provided with E.S.L. instruc-

tion and are assigned to content-area courses in the mainstream.

" Students' programs;are assembled by the bilingual guidance“ =

counse]or on. the basis of placement tests, recommendations by the bi-

linqual faculty, and the school system s qraduation requirements. Th'e
student s academic record and course availability are also taken into

account. S o s |

/

‘Students* proglhms are fairly uniform at each grade level, De-

partures from this pattern result from individual abilities, for example,

[

~oa student may need remedial work in math or may be advanced in math beyond

the'sequence generally taken at his'or her grade level. Fifty students

who,participate\in the drop-out preventibn program are’proqrammed for high

=19~
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school equivalency pr aration classes. These proqrams consist of four .

class periods'per day includinq two E.S.L., one mathematics,’ and one

Spanish class, (These classes are complemented by career orientation and

. ¢ > . .
supportive seruices.) N : . ' -
. ' ‘ D ’ -

Tracking. takes place 1n language courses and n socialhstudies;'

' Due to the considerablelvolume of reading required'in social studies

'_courses; two versfons of some of thesé classescare offered: assignmenf

to these tracks is based on the individual'student's‘reading proficiency' .
in the native language. overall -academic performance, and attendancq

record. »The student's educationa) objectives are also considered. the .

4 " - : . "

tracks are désigned to meet the needs of academically or vocationally ~ 1 .

b

" orfented students. ‘It is expected that academically oriented students

@

will make the transition to a full Eng)ish program more rapidly; .

~ MAINSTREAMING B
" |

The bilingual project's goal is to\mainstream students fully as$

' v .

soon as their linquistic‘proficiency permits effective participation in

English- languaqe courses.
. \ -
recommendhtidn by

8

the bilingual staff and guidance counselor; successful perfOrmance in=bne

a LAB score. 1n English above the twenty-ffrst percentile,

The number of
4

_ years that a student has liVed in the United States is also considefed

or more mainstream class; and student and parental approval

if after five or six years students are still attending’ bilingual classes.

»

their records are carefully exami ned. . T e .. -

The criteria app)ied for full mainstreaminq include. K

. 214
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- Students are partially mainstreamed before a full transition is

.~ a

A

L @

attempted At this stage, very few students take one content-area course -

«in English. 8In 1981 82 only ‘two percent of program students were registered

in madnstream classes. Some of these classes were advanced courses such as

a4
» .
&

American studies. ngt ayailable in the bilingual- proqram. students are
’ qssiqned te, these courses at the discretion of the guidance counselor, =
AN program students took® physical education in the mainstream. 14 en- ..

rolled in mafnstream art classes. six in American studies. four in

» .
’

band, tﬁ% 4n record keepinq. and two in accounting.

~

D Lol F Transition into greater Enqlish usage in bilingually taught

| courses is encouraged by the. administration. This is presently achieved

by a translation approach, ‘the use of some English for lectures. ahd

v;.. “more assignments of English reading and writing. with higher levels of

. .q ' rdifficult;‘as students progress. However. teachers presently use whatever
approach they consider appropriate. Once students complete'the E.S.Le
sequence, they.are fully mainstreamed. ‘However, since the project.Vas
in its first year in 1981-82, no students had yet been fully maiﬁstreamed.
Hhen students do exit the.program they will- remain’ eLiqible to use the

services of the bilinqual resource center. to receive bilinqual quidance.‘ ‘

"and to take part in the.project's extracurricular activities,

a4

INSTRUCTIONAL OFFERINGS

-

PR Table 8 describes the four levels of E.S.L. offered to an ] | ;.
bilingyal students during the fall 1981 semester. (Similar courses-were o - N
) . Offered in the spring.) Each level emphasized particular skills,-f.e. } jj:
" oral English or reading and writing skills. ) ~ LT .
. ' ) . . . ‘ 'q‘-
- 21- | . - a . B
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:

Durinq the spring semester, the evaluator observed two E. g?L.

4 -
-.’:i

:classes' E S. L. 4 and E.S. L. for hiqh school equivalency prep?rationa : ;

The c]asses differed in approach and type of students. The E.S.L. 4
. teacher used a- traditional audio-]inqual approach drillinq students with QI‘E
‘ exercises in identification, and transformations of lanouaqe ‘structures.
- There was little natural use of Enqlish for functional purposes. The’ . I ! f'
teacher conducted thenclass in Eng]ish. Students used English only to
perform the drills, and used Spanish among themselyes.‘ The 21 students
| opserued in this clgss were said to be typical of the program, with the .

exception that they had proaressed to the most advanced E.S.L. level,

The other E.S.L. class included 14 students who either returned
to school to prepare for the high ‘school equivalency test or had opted
.., ' :to take the equiva]ency exam rather than .to continue in the proqram -
.toward qraduation. The teacher. worked with the whole qroup, hut also .
.moved around the room to reach each individual, Assistance from an aide
facilitated individualized instruction, The ‘teacher asSiqned a dicta-
tion and translation activity; he used English except in situations (about
15 percent of class time) in which Spanish was considered essentiaf or
‘ useﬁui to convey meaning. His assistant and the students used Spanish
,; . .aimost‘exdf6¥4Ceﬂy; students used on1y Enqlish to answer the teacher's

'questions. Durinq discussions, translation was used frequent]y. Explana-

tions about the English lanquage were given by the teacher 1n Spanish.

- AN
¢

: o Native-lanquage instruction for all Title VII and non-Title YII

bilinqual proqram students is offered hy the foreian lanquaqe department,

’
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are offered for students whose native-language

- Skitlslare Timited. /[lhe depértment also offers intermediate and advanced

R
P .

_ ™ Spanish classes, and courses in Spanish 1iterature. R
Staff members identified two major problems in the area of native-
language instruction. The first is said to be the 1nappr0pf1ateh¥ss of -
texfbooks aimed at studehts learning Spanish as a foreign languagi,
" particularly at the third and fourth levels. The other is the néed for
;fraining’of foreign lgnguage teachers to teach the language to native
speakers. ' o | | C o
Table 9 presents the content-area coyrses taught biljnqually e o
\ » . “, | Lo .
during 1981-82. Program students were integrated with.the non-Title . . ?
. . . - ] ',

VII bilingual program students.




TABLE 8

Iﬁstruction in English as a Second Language and'Englis Reading (Fall 1981) "

Number of Average Class Pds./ . _ ‘Currfculum or o
Courses Classes Ctass Reg. Week Description Material in Use ‘ f4
.. ) "~ BegTnning EngTish nql1sh Changing World T , i .
" EeS.l. 1 7 21 14 Four Language Skills jA;ott - Foresman) ' .
‘ B ' ‘ eginning English - | |
E.S.L. Reading 1| . 6 24 : 6 Reading -& Writing Skills De artment Developed
‘ Rdvanced BéqTnning Enqlisﬁ EngTish Changing Eorla 2 |
E.S.L. 2 7 - 17 14 Four language Skills (Scott - Foresman) .
Advanced Beginning English . o -
E.S.L. Reading 2 5 20 5 ' Readigg & Writing Skills Department Developed
' , 7 Intermediate English T Comp-Congman/Short Stories
\\ , EeSaLe 3A 8 20 ‘8 . Reading & Writin Jnurneﬁ to Frame - (Globe)

L ' ‘ . . TntermedTate qu11sﬁ nglis anging Wor o
N\ ' E.S.L. 38 8 20 8 . |Four Language Skill§ - (Scott - Foresman) & Elem Comp. (BYanton) .
\ E.S.L. 3 Speech ' [PronuncTatTon: Phonemes, =

\ Improvement 4 35 4 Rhythm Intonation Department Developed : '

ﬁL , ) y»?% vanced tnglish | Comp-Longman/Sho E Storles o

.S.L. 4A - 5 21 8§ Reading & Writin Tyrning Point - (Globe)

\ R Advanced English ngl's anging Worla 4 i o
ElS.L. 48 5 21 -5 Four Language Skills (Scott -~ Foresman) & Elem Comp. (Blanton)

\ » There are four levels of E.S.L. instruction which are offered on an average of six classes per level each term.

.Class register average 1s 22 students, ranging from 17 to 35 students. The upper 1imit 1s reached only in the
most specialized course in the sequence, speech 1mprovement. ‘ <

.Class periods (45 minutes each) averaqe 8 ueekly. The highest number of peridds is offered {n the beginning
! levels emphasizing the four language skills. The least number of periods is offered in the specialized speech
course ‘for intermediate level students.

+Curriculum and materials in classrooﬁ use are commercﬁally and/or departmen;-developed:'

d d_throyah lasses. ‘the
ngq{ggysegrgn s gggg persE Errogq ouE §hffe4f asses. Most are enrolled 1in theojntermedtate level courses
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- TABLE 9] ,

]

Bilingual lﬁstruction in Content Areas o
(Fa1l and Spring Semesters) .\\

»
.
i
’

36

\ KN ’
- % of Class
Fall Number of Average Time Spanish Hours % of Material
Courses Classes Class .Reg. is Used ‘Per Week | in Spanish
Fundamental Math| /3 32 75 - 15 50
' 1

Algebra A - 30 50 15 50
Fundamental o -

-Math A 3 33 50 . 15 50
Fundamental - . <
Math D Y4 20 50 10 50
General ? T TN .
Science I : 5 30 50 25 50
New York City / 5 34 95 3 100

.European History 1 16 85 2 .90
Global . ‘ ~
History II - 4 25 90 8 90

s A )
> -~
N ‘2
- 4
. | -25- )
¥ !
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TABLE 9 (continued)
4

. . % of Class ’
- Spring i Number of - Average Time Spanish Hours % of Material
Courses Classes Class Req.. is Used Per Week | in Spariish .

History Global I 5 35 | 95 100 ' \ves
western ‘ ] ' 1 -
Civilization ~ -1 16 \ 80 100 " Yes ‘
Global -

History 11 4 25 \ 80 100 Yes
Fundamental S )

Math A" | 3 20 50 50 |° ves
Fundamental ! Y ‘ —_— .
Math 8 , 3 30 .. 75 0 N

* Fundamental -

Math C 2 ¢ 30 .50 50 Yes
Fundamental _ ,,

Math D y 2 15 50 K .50 Yes

e h
Algebra A 3 " 30 s ( Yes
. X ' ‘PJSQ\

Algebra B- 2 30 50 0 | Yes
General - B

Science 11 5 25 50 . 80 - Yes .

-

) Q . . "
.Bilinqual instruction in the content areas included eight courses in
the fall and ten courses in the sorinq. .
.Basic 1ntroductocy courses dominated offerinqs in the fall although
the social studies courses varied from a bas{c introduction to the
city to an advanced level of history. v s

.The average fall register per class was 34.students; sprinq classes
had an average reqister of 27 students.

.In fall content-area classes Spanish was used on an average of 70
percent; in spring, Spanish use averaged approximately.65 percent
of class time, » .

.A11 courses offered bilinqually (except 1ntroduction to New York City)

_+ were required for graduation, A1l teachers reported to have had at
least 50 percent of the materials used available in Spanish, except
one, who reported no materials available in fundamental math R and
algebra B,

.Materfals used in class were thought to be appropriate to students
readinq levels, except in the fundamental math R course in the spring,

. K r %

‘ £
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- “




During the spring semester. the evaluator observed two classes
taught bilingually: global histoiy I an.'peneral science I1. In the .
history class, the teacher used Spanish consistently fon all functions,
1.e. opening the lesson, explanations. verification of understanding,
etc. Students used S.anish»exclusively. both with the teacher and among
themselves. The teachpr used a lecture-discussion method in work1ing

with the whole group; pproximately half of the 27 students seemed to

participate actively.. |The materials observed in use consisted of teacher-
prepared mimeographed sheets and the blackboard. It was reported that

The same teacher had de eloped a 36-unit course of study intended to

~

introduce students to life in New York City, which was‘not in use at the

time of the observation.

The science teacher described language policy as bilingual.

Oral work in the class observed was almost exclusively in Spanish,

except for some vocabulary translation, Ins:chtions and questions were
presented in written fagrm in English, Studen s ‘used Spanish with ‘the |
teacher and among themselves; although a“few'English'words were heard. «*ﬁ§

Students were using sixth-grade science texts published in. Spain, they &uﬁ4:%}

were also using mimeographed sheets with an Engl1sh title. followed by f 2
f ;

Spanish text and instructjons. Both English and Spanish were used on J

the blackboard. The lesson consisted of the identification of parts / -

and functions of the ear.

There 1s no explicit language policy for instroctiOn in the bi-

1ingually taught courses. Language usage depends oh teachers' preference

L

«27.
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or 1udqment of students' needs. The director. reports that lanquage use

may fluctuate from virtually no Ennlish (if teachers fear that stydents

\ would miss content), through constant translation of materials presented

to a balanced comhination of Enqlish and Spanish. Some students, however,

were enrolled in a subject area course taught_exclusively in English,

The quality of interaction between teachers. proqram staff,

and students is an important feature of the 1nstrhct10nal program,

Many of the professionals and paraprofessional faculty and staff are

Hispan{c; the students' culture is therefore reinforced‘in‘and out of
the classroom. Teachers and staff are sa1d to relate t students very
personally and to assume responsibilities, such as acade%ic. personal,

and vocational orientation, beyond those required of them They have

, concentrated heavily in the development of study skills and have Drepared

"how-to" sheets entitTed "Recetas para su exito" (recipes. for vour success).
s‘),

"y

v
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V. NON-INSTRUCTIONAL COMPONENT

-~

CURRICULUM DEVELOPMENT ; , n )

&

The program adapted the school sxstem s curr1cula. and used

-

,commerc1a1ly-developed matécials as well, Presently, teachers assisted
by&the program consultant are adapt1ng a lesson planning gujde to en-
courage teachers to 1ncorporate career {nfusfon® 1n content-area courses.
Texts, teacher guides, and other materials developed by the 0ffice of

B8114ngual Education have been a major‘resource. .,

suppoarxvs SERVICES ' ' ’ .

A b111ngual gu1dance counselor and bilingual grade advisor.u. "
both supported with tax-levy mon1es. provided support serv1ces to uart-
icipating students.j One Title VIl family assistant makes home visits.
These. staff membersvuork with students to facilitate cultural adaptat1on,
the1r premise 1s that newconers' 1nab111ty to understand and adjust to
the demands of an unfam1l1ar cultural setting inhibits 1earn1ng. In an
1nterv1ew w1th the evaluator. the gu1dance counselors 1nd1catod that '
their 1imited time was spent mainly on academic adv1sement. Students

‘need personal counseling to helo themiadjust to a‘complex school system
and metropolitapn city 1ife; those who had never attended schoo1<beforer
‘

or had attended only the lower grades were most in-need -- both aca-

demically?and emotignally.

\ ' : ' d

Students recetve 1nd1v1dual and group guidance. Carear‘counsa11ng

4
. e -
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.
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. .
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«29a
- N (/I
[ ﬂ:,auwun“..lf,‘ ,. B o ‘\ .i‘Y; . 'iffgqvf

%

4"

~1s also available to students., A New York State Emp\oyment Service counse1or.




St 7 a school employment counselor, and representatives from'community colleqes
T were invited to speak to students about career opportunities and what

.~ they must do to secure them. y the_se@o counselor.meets with students

o individually. The director was instrumental n p]acingjls students,in
‘? summer, camp programs'which:train students-in 'ummer camp work;and‘pay_tj
them foritheir'services.' - S 2 L
-~ . i . ‘. -

. . , - & . M

VoL : -

A full-time. family assistant makes home visits to adVise parents

-—b

i.-when stud@nts are failing-courses.\to/ziscuss absenteeism, chronic truancy, o '..:ﬂ;
f. 'ligs - or students decisions to drop ogt. of school., They make special efforts o >ZT;TT
to visit homes when phone contact is not possible.hypen a student has 7~;./;%::
been out of school due to\¥§tended il]ness or. when problems in the home -

appear to be affectinq students performance in the program.. Staf¢Lr - B

members may~phone or write to parents with information about proqram v

‘dstivities, or to d1scuss students academic progress, attendance, or . . _,f
1 u v

LY b

' d1scipl1ne. Some 30 to 50 calls. are mpde each week to students homes,
| telephone contact tends to bé>more frequent when report cards are issued <; ﬁé? '
. \‘(

_at which time parents often initiate calls. - f: "1 e I ,,”‘,,tf;;_;

Al

v The project utilizes outside resources to widen the scope of

< supportive services. The Medical Center at Columbia Presbyterdan Hospital'

©

L K is used for: referrals of physical or psycholoqical problems and student "

preqnancies. Charles Evans Hughes High School Testing Center 1s used gor A
. - \>test1nq high school equivalency program . students. Hostos Community Colleqe .

resources are used for career and aébdemic orientation. Linkaqe with

4

- this college ha been establishedein order to facilitate admission of .

_ Dreram'graduates in the futuré._ . ;'f

4 -
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The director believes that the project. cannot present satisfy

: students needs due to its limited resources. Students are saidfoccas%on-“
. - N “ R

_ ally to leave. the program (and school) due to financial need. AThe'proqram

. their families to leave home, and need referrals to aqencies that may : R

l,w-

-my own kids. I talk to them with my - face, with my handS. and with my

I

has . not been able to. establ1sh alink: with potential part-time employers ?- N

in order to alleviate this condition. Some students have been asked by ’ By

help them find livinq arranqements.

2,
.

An outstandinq feature of the support serwices component is

“the personal attention to students ‘and the conqruence of lanquaqe and

. culture of students and\staff. Asked how she thouqht she Could reach

program students the family assistant respOnded "1 deal with them'like.

;\l

E 4

3 S e

ment of the staff's qualifications. An initial orientation meetino was held

“heart.? She_spoke with them in” Spanish -= their own language. ' .,i:'“ X
. - . . * "J
STAFF DEVELOPMENT R - o ‘ o -
. ' :

R ‘A further obJective of the bilinqual project is the onqoinq develop- -

g

for the entire staff in the fall. Monthly department meetinqs were attended

by both professional and paraprofessional staff members; teachers also attended ) '~"
semi-annual school faculty meetinqs. The proiect consultant conducted train-

ing sessions for content area teachers on a monthly basis. The purpose - o “";g

of these sessions was to integrate career awareness into all areasJof the ' o 'v;
urriculum. The consultant would follow up the sessions by making obser- . |

vations of teacher performance in the classrooms and providinq feedback.

The director held several meetings throughout the year in which proqramf;‘

1upTémentation strateqies were discussed with teachers and,narents. _
| . » . o / .\

! ,
- ' L

a- @ - k -




_ ' . ; Table 10 lists staff development activ}tie? 1n school uhich took |
S ..2 place during 1981-82. Table 11 11sts those activitl#s which~took place - \}
| L or outside of schooliat the New York City Board of. Edu ation. Table 12
lists university courses in which program staff was enrolled and which
- were paid by the school system' s Career Ladder Pro am; (Tﬁ%ie Vi1 funds:

did not support university enrollment.)

)

. PARENTAt AND COMMULITY INVOLVEMENT | .
| The bili%gual project Sponsors a parent-student advisory committee
-whose members in l981-82 included four parents. three students.ftwo teachers. . g';
. | . and the project director. The committee met ten times during.the school |
year to follow and offer advice on program implemeﬂtation. Parents.w;re‘
qy encouraged to take part in the schoal's Saturday morning.adult education"
" program which included E.S.L., United States history and culture. and a .
'general equivalency diploma program offered in Spanish.‘ Attendance was L,
initially about 20 parents; however, as the school year progressed it '
'declined;and remained constant at eight parents. At present, one teacher
runs'the adult education program. and a Spanish‘assistant aides in
" retruitment. | "i:).?.' : ) oo R

Parents participated in other school activities.. Al of the _ -

’ - school P.T,/A. 1s Hispanic; the vast majority of the parent members are

‘parents of bilingual program students. They'took.part in activities such -

as open school day. Pan American Day ‘Assembly, Puerto Rican Discovery Day

celebration, Nominican Independence Day celebration. and attended events

; ' . in which their,children"presented literary works or dramas.

.
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TABLE 10
Staff Development Activities in School . A ' L
[ 3 . - .- * . A ! [T, '
\ L -, . ) $
Ed l - "
5 — , .
‘ ‘ . : tes No. and Title of Speaker or Presenter Frequency of ,
. Strateqy of Sessions Staff Attending ' o ;s Number of Sessfons Goal )
In-Service Sept. & Octoher 1981 | A total of 10 hilinqual Project director .| Four sessionvs in total To set up the program
' and Febuary 1982 content-area teachers and| Project consultant . < plans and to clarify the R
P paraprofessional staff Resource coordinator : ohjectives to all fnbolved L S
' i . B11ingual quidance counselor . ) '
Dent, Meelings “ | Sept. 10, 1981 ) Bll‘ln’q%l sta".' ' Profect coordinator Once a month 1 To deal with mtte}s
Oct. 22 ‘ teachers, para- .1 Principal ' ‘ , pertaining to profect as -
Nov. 9 ‘professionals, ° . - wall as evaluation & S
Dec, 7 Family assistant ‘ - .. | objectives . .
0 b J‘n. 1'; lgB!' R " " ’ . ' . ! 4 | . } B
° 0 ) Feb, 4, March 8, : o ’ ' L e - - . "
w N April 5, May 10, 1. . - . . . :
‘." ) June 7 : : . ) ) | .
Other, o Training component _Project consultant .| Consultant ] Once a month . To carry-out career
_ Demonstration Advisory Committee .| and teachers : : - tnfusfon tn the areas of
lessons, ' . ) ) . : math, sctence, and
Lectures, etc. : . . . * social studfes
. Parents’ Meeting P.A. Prestident Project director and _ By appointment : To discuss with teachers and -
R ; . Bilinqual teachers in principal ) ' parents the program
. contént areas, Spanish, ohjectives :
and E.S.l.. ' » N
ST <
- . '
. \ -
a | . '
U l

. g- :‘ ""‘  . — | \‘ 3 | ' .
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Staff Dinlopncn_t Activities Outside School

+

TABLE 11

'
!

’

Descripton or

No. and Titles

llunbor or anucncy :

N

Strateqy Tithe(s) Sponsor/Location Speaker or Presenter of Sosslons :
Uorkshopk held Budgat and Operations] NYC Board of Educat fon Awilda Orta, Director Project NDirector 2
outside school Procedures - Federal | Office of Bilinqual ‘Genis mlcndcz. Assistant 8111ngual Resource- !

. & .State Regulations Education Director ° Coordinator

on Bilinqual ﬂswaldo Malave - .
Education ‘ : ' .
Consent Necree NYC Board. of Education 0ffice of Testing Personnel | Same va& abbve ’ % B
] Testing ‘ . . .
[ . "
o . . ,
“_' N . - ..
g -~ ,. - ~
[ " by ¢ - . [ .
4 ¢ "A . . * ‘. . ‘
] R § —~ »
g \ LU )
1 t L e ¢ .
{ . .
£ 4 . . . . e e
: D ,
s A
. [ 4
" , !
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, TABLE 12 ,
llhlv.rsl;‘,v Courses Attended by Staff (Prof’uslo'nq' and Par_lbrofcssiou.l)

o )‘“ :,. - . '
. v o . 2% ‘
“Staff Institution K . Frequency " Courses(s)
’ - 1. L »
_' Secretary , City College ) Educatfon Major Twice wnfly ' Sparfish theatre, Latin l-nﬁ:an l.ltoritun
4\ . . . .

Parsprofess ‘onal City Colleqe Education Major Twice Veekly _Enqlish 110, Women's Studies

Paraprofessional " City College - Enqlish Major 7 Twice Weekly ] Educational Psychology o
j ) ' ’ ’ R

’ - '.. 2
N . . ’ ¥ .
* 1Y \ . ' &
JE . ' /- Yo i ‘ \
.. w . < SEA,
‘{2‘ ' N ! ' 9 . n P
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Parents fiave initiated meetings with the principal throuqh the
program advisory-committee or the school P.T.A. whenever they felt that a
the program had special needs. They were able to secure flore space for
the ~program, and more police-'security around the school durinq opening

and closing hours.

. ‘. i ‘ . 4
An average of five parengsocontacted the bilinqual office each
day. The proJect encouraqed parental participation throuqh phone calls and

home visits, as well as through mailings and the distribution of a newsletter..
1

L3

_Parental involvement in school events has been adversely affected

by several factors. Many people feared attending school functions in the

evening, whenlsecurity problems discouraged mothers from venturing out.

Financial problems, childcare responsibilities; employment schedules, and

other problems affected participation. A further impediment was the parents’

' assumption, based on experience in their native country, that education 1s

-
the sole‘reSponsibility of the school. Many parents are said to function -

in the same style theydid in the rural areas of their home countries.
Even though Spanish was spoken by the program staff, they still felt some-

what alienated from the school. —however. most were very responsive when

individually called to come to school for special reasons. The teacher.in

charge of adult éducation, the principal, and the director agree that with

ATTITUDINAL INDICATORS ‘

In their interactions with program staff, it is reported that most

students are not very assertive. They show little initiative or leadership

s 2 -36-




quality. Toey lack the motivation necessary to be self-ouided aod‘tonstantly
. : seek orfentation. According to one staff member, they “do 11ttle more than
woot they are informed 1s possible.” Many arevsaid'to-oetshy andito be
alraid of being reprimanded. Peer 1nterection‘observed,_however; 1no1cated .
otherwiSe. Stﬂhents were very eipressive verbally; they initiated verbal o
interaction frequently with the teacher and peers. They appeared to be
very’ social (rather than task-oriented), cooperative, and to. seek working

A}

“'vith others. - They used a varfety of strategies to sustafn 1nteraction,» ‘;,,7

\

such as changing tone of yoice or mak ing humorous comments\\\Ihey express

»

trust in b111nq0al teachers and staff.

Students' attendance was quite high throughout the'school year,
and in generaT exceeded that of the student body as a whole, Staff members
stated that truancy is less prevalent in the bilingual program than in the
‘mainstream, - o o | e

. Nearly‘one-third of the bilingual poputlation took;part in extra-
curricular activities, including basketball, swimming and track, as well
as the Spanish';nd the 1nternatiooal bilingqual ciubs. ,Some signed up for
a summer sports camp program, rongby head coaches, including the program ‘:g }

director, from different high schools and colleges in the city.

. . |
Students;/gchieiement of honors further rerfects the program's - »
impact. In 1981-8§f§111ngua1 students reoe1bed 29 honor roll certificates.

o . Several students participated 1& the Spanish 1iterature contest and won

+ =

awards. - . ‘ R




.1&

Approximately halfiof the bilinqual students held after-
school jobs and about 75 had summer jobs,

e

bDruq and alcohol abuse were not

apparent problems; ;neither was qanq membership, The dean of qirls reported

-

that ane out of evéry six female students suspended is from the bilingual

[ . ] .
program, despite the fact that it is the largest program in the school.

Suspension rates increase as [enqth of residence in the United States in-

AT
creases, The dean described the process as one of acculturation of criminal

.~

activity in the community; one tn which there are progressively increasinq
infractions."

l
!

N . v ; o

, | o s
Participants project a positive attitude toward the proqram..

They showed no hesitation in visiting the program office to seek help in :

. P
academtc, school-related. or personal matters, In an interview with. the
evaluator, the students referred to the program as “our proqram;“ and . kY
discusseJNWays in which it .could be improéed. In addition. they seem to ~ |

be clearly identified with their national origin qroups.’,frequentlv N

speaking of "my country® and “us" or "our” when referrinq to national
- qQroups. )

Data were collected on reasons for leaving the.program during
-

1981ﬂ52. Table 13 presents these data.

The . percentaqe of students .
. _ , |
droppi ? out was quite low: five pencent of total program population.

Thys ik a good indication of the prdgram s achievement in its drop-out

a pnevenqion function and, further. of how most students may feel about

the program, - :
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TABLE 13

' Number of Students and Reasdns for Leaving the Prdéram;by Grade : 1
Vo A 4 _ ,

Reason For = . = -
Leaying Grade 9 | Grade 10 | Grade 11 Total Percent . )
Discharged/ . ' AR
transferred to o, . > 0
altern, program 1 . 6 7 9,5 U
TransTerred to . - g :

. another school 1 2 2 5 . 6.8 -
passa “pgo A . / .
Equivalenc 2 12 14 18,9
Returned to . \ T k I .
nativé country - 5 - 10 1 13,5
Discharged (Job) 2 5 5 |- 12 - | 16,2
bischarged - S o
(Marriage) 1 1 4 6_ 8.1
Truant 1 2 1 3 a1
Dropout ' 7 IR T 12 16.2 °
Other 2 1 2__ 5 * 6.8 -t
Total 20 22 | 32 74- | 100 !
Percent. B 27.0 29,7 43.2 | |1 100 .

- v

.Most students who are reported to leave the prograShdo $0 because
they pass the high school equivalency exams. An equal number of
students were discharged for employment or simply dropped-out.

.Of the students who leave the program, most are in a#géé 11.
These eleventh graders are mostly those who pass the equivalency
exam followed by those who transfer to an alternate program.

-
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ASSESSHENT PROCEDURES 'INSTRUMEHTS, ANﬂ FINDINGS

-

The followinq sect1on presents the assessment 1nstruments and

) ‘proqedqfes,sand the.results of the testing to,;valuate student achieve-

ment 1n 1981-1982,

-
ar

,Students were assessed in Enqlish-lanquaqe development, qrowth 7;~

in their mastery of their native lanquaqge, mathematics. social studies,

??

and science.

used:

K
o
5t

:

statistical apd educational significance are reported in Tahle 16,

English as a second lanquaqe -« CREST Criter?on Refe":ced
nalish Syntax _Test), Levels I, 17, 6115 i )

The'following analyses were performed: - . f

The following are the areas assessed and the 1nstrugents
W a o ’

¥

]

Reading 1n Enalish -- The proaram Broposed To measure L
qains tn Enqlish reading made by students in High B <.

. School Equivatency prepdration classes with the ' —
New York City Reading . However, no data were . ' ’
tted to measure this objective, S . T

Reading 1n Spanish -- Inter "'dcan Series‘ Prueba de

Lectura (Total Reading, Forms
and advanced levels, 1950 version)

" High School Eauivalencz Examin!tgons 1n Spanish writinq, '
reading, and mathematics . _ .

~
Mathematics performance -- Teacher-made'teSts

Science performance -- Teacher-made ‘tests . ST o

Social studies performance -- Teacher-made tests

Y

. : )
Attendante -- School and program records

a

' ‘ -

On prie/post standardized tests of Spanish-reading acmieJement, ' .

-40N=
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S Statistical siqn?ficance was determined throuqh the applioution of ‘the

%

' correlated,t:test«model. This statistical analysis demonstrates whether |

the difference between pre-test and post- test-mean scores'is larqer than

N ‘ ’ - r :
R . would be expected by chance variation alone, 1. e. is statistically . §L~‘
R o v )

T siqnificant. It does’ not represent an estimate ‘qf how students would

have performed in the absence of the proqram. No such estimate couid
,,,5; made hecause of the inappkicability of test.norms for this popula-

Tooeh tion,.and the unayai}ability of an.appropriate,comparisod;qroup. . P

- « Educational sianificance was determined for each qrade level
o r :

by calculating an Weffect size" based on ohserved summary statistics _
usinq the procedure recommendeduby Cohen.‘-An effect size for the:;;hk\ .
.related t-test model is an estimate of the: difference between pre-test

and post-test means expressed in. standard deviation units freed of the &

©°

influence of sample size. Ig hecame desirable to‘estahlish such an’ -
estimate because substantial differences that do exist frequently fail
p to reach statistical s1qnificance if the number of ohservations~for each:
unit of statistica;}analysis is small, .. ﬁimilarlv, statistically siqnifi-

cant differences often are not educationallyﬂneaningful.

. r
-  Thus, statistical and educational significance permit’a more

meaningful appraisal of project outcomes. As a rule of thumh{/the‘foldow- ™~

.
‘ . . .r
. . B )
. .

3y

¥ —
. Jacob Cohen, Statistical,Poger Analysis for the Behavioral Sciences
(Revised Edition). New York: Academic Press, 1377 Chapter ?.

IR AN
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inq effect si:elindices are recommended by Cohen\as‘quides'to interpreting

educational significance (ES):

L}

.20 = low ES-

. “-, " a difference of 1/5°=
- o ;Ff : a difference of_1/2 = .50 = moderate ES
. s . Y difference of 4/5 = .80 = high ES

 The instrument used to measure. qrowth in Enqlish lanquaqe was

the Criterion Referenced Enqlish Syntax Test (CREST), which tests mastery

. of specific syntactic skills at three levels. Material at the beqinninq
and intermediate levels of themCREST is broken‘down into 25 obiectives
per: level, such as present-tense forms of the verb “to. be“ (Level 1), |

or pessessive adJectives and pronouns (Level II) Material at the advanced

ey

level (Level .ILI) is organized into 15 objective% ‘such as reflexive
pronouns. At each level, students are asked to complete four items for
each obJective. An item consists of a sentence frame for which the
‘studénts must supply a word or phrase chosen from four possibilities.
Mastery of a skill objective is determined by a student s ahility to

answeg at least three out of four itéms correctly.

This repdrt provides information on the average number of
' obJectives mastered and the average number of objectives mastered per
month of treatment by students who received Title I E,S,L. instruction
in fall and spring semesters (Tables 14 and 15). Information is also

provided on students' performance at the varidds'test levels, -Ber-

- [ , ) . | ‘
formance breakdowns are reported by grade and levej for students who
were pre- and post-tested with the same test level.

-42-
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Y . . R ' - \ : :
"~ The results of High School Equivalepcy Tests in Spanish reading,

writing, and methematscs dre reported in Tables 17 and 18 by.crade and

percent of studentsvpassinq by semester. 4 ' -

o

Rates of success of students~in mathematicsq science, and social

studies courses taught jn the hilinqual proqram Aare ‘reported hv qrade ‘
t

in Tables 19 and 20, These tables contain the numhers of Students

reported as taking the relevant courses and the percent passing for

fall and for spring courses separately. Data are also reported for:
R ~N ' ’ .

students who were takiqp.mainstreém courses in the same areas but receive& -

i

2

i

Comparisons of the atteﬁdance rates of program participants

services through the program (Table 21),

3/} )

'4 with that of the school as a whole are pfesented by .qrade in Table 22,

“ This table contains average rates for ﬁﬁe‘schoéﬂ and for the participant

qroups by‘drade, the percentage point difference between school and

2

program attendance, value of the Z statistic, and its level of statistical

significance, Although the Z statistic used here is slightly different

~ than that dese#/Bed above, 1t aqain 1nd1cates the extent to which the

observed percentaqe differences vary frdh what might he expected by

chance,

-43- .-
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' ; TARLE 14 - : : S
. / o . . ‘ ‘ : ' ’ ' . P
' d . R - " . (W ) .
Performance of Students Tested on the Criterion Referenced fnglish Syntax Test ; . .
e - : (CREST): Averace Mumher of Objectives Mastered hy firade and Test Level ' .
: S © (FaS.L. Title I Spanish-Speaking Students, Fall) - # - .
) ’ ’ ’ ;
C e 2 uELL L ARVELML LEVEL 111 _I0TALS e
8 0 i . » .
Averane Averaqe Humber of Average Humber of .Average Humher of ) . Average Humher of
‘ Months of Nhiectives Mastered , Ohjectives Mastered ' Mhiectives Mastered . Mhiectives Mastered
Grade Treatment N /Pre Post Rain fain/ N Pre Post Rain Rain/ N ! Pre Post- Rains Rain/ N Rain fain/ :
- ., Manth ' © Month V- Month Honth -
. ' . A . : . i e
9 % 6 12,0 17,0 A0 1.7 12101 1351 30 0.9 I A3 00 3 LA R 2K L1 §
10 %W 2 a3 157 A4 2.0 & AL 133 82 LA 20 83 A0 36 L0 03 &0 16 .
. . » . . b :
' e . . . - K
B it 3.? 1 A0 A0 00 n,n ? 6.2 7.0 1.8 0k 17 6,9 1.0 - 4N 1.7 n 2l .. 1.0 ;
P s 2 27 : S S
g 3 20 96 1567, 5O LA A RN 12,1 A2 L3 66 RN 97 AR 10 181 A4 13 N
[ , : : . : . : : . . \‘
| NNTF, Mumber of ohjectives for each level: Level I (25), Level IT (25), Level 1t (15). o . .
. N ! " . . ; . ! )
.In qeneral, proqram students mastered at least one ohiective per month of instruction in the fall, The criterion of
one ohjective mastered per month of instruction set as the proaram ohjective was met at all levels.
.The results of students at Level 1] are sliqhtly higher than those found for other hilinqual hiah school proqrams
in New York City. However, it should he nnted that the hinher gains at this level may he relate'd to the low pre-test
SCOres, |
'\ ' - ’ N . '
- A .
I *
- L
»? L
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58 . ) e ]
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. TARLE 16 ~

- 4
.

Perfomnco of Students Tested on tho (:rlterlnn Referenced E'NHsh Gvntax Test .
e . , (rusqr) Averace Numher of ﬂhloqtlves Mastered by firade and rm Leve) ' _ -, . :
N . . . .o .- : .
N o ' 0 IF,.S.L: ]'lt_lo 1 Spanl:\h-Snukinq Studonts.: Sprlnq): o . — .
;‘ H N . e . . . 'i N ° - .
'. , ’ L] . - >‘
3 KN ; : 2 ) ——t Y 2 ‘- Y -
AT il ° i Wt - P ", . . ., - . I
N} . “, < . M . - ki3
' . VR F et e UL " LEVEL 111 L TOTAS - T .
: ‘ Lo . . N S f’:jf'*”f'.'*”"*f ".‘f“"f"* I T P
v . — .7 ~ .
Averaae .Average Humher of Averaqe Number.oY  , . . . Avemﬂet Nymher of . ‘ve‘r o er of
Months of fhject ives Mastered Ohfectives Mastered ) ﬂhlccﬂnl'ﬂlstomd ‘ ﬂhuctivas Mastered
" Gtade Treatment N Pre Post Gain ‘Cain/ N Pre Post Gain Gain/ N . Pre Pnst v Gﬂn Gatmt N ‘fain (’Mn/
e , v . . « Month ) N Month Month . v - Month
9 1.1 1M . 207 0 00 10 R0 121 732 L LS 3 . 6N R 22 B O
0 (W A 0A IR AN L3 A 90 136 a4 L4 2 &F.RE R TN TR aly _
T R % 2 U, . 6 TR N2 BN L2 eeeees eamecomeanan eciemeanes P R T
CTOTM . (1 1a In7 10 343 11 47 A6 12, 42 1.4 27 54 94 A0 .13 a1, 40 . 13
- ' i B . . ‘, . i . IS - - .
NNTE, Mumber of ohfectives for each level: wael, I- (75), Level 11 (25), lovel 111 (15). *
.1n qeneral, proqram students mastered at least one oMective per nonth of |nstructfqn in the snrinq, The results meet
tho criterion set as the proaram ohjective (one ohjective per mnth) at al] levels and arades, except arade fl (Levnl 1.
. The rosnlts at Level 111 anoear to he. mlated te the unusually low pre-test scores. . , E
° «
e LIRPV te
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( o . ‘Snanish Reaﬂinq Achieveﬂent
) )

- Co Siqnificance of Mean Total Raw Score Nifferences Retween Initial
. ‘ . and Final Test Scores in Native Lanquage Reading Achievement of.
Students with Full Instructional Treatment on the Pruebha de
Lectura Level 3, Forms RS and AS, hy Grade’-_—'— .

* Pre-Test. Post-Test : -
Standard Standard Mean Corr. T- Level of Educational
Grade N Mean Deviation Mean Deviation DNifference Pre/post test Significance:- Significance -
9" 17" s2.9 135 57 15.8 ' 2.7 0.61 0.8 N - .30
- 10 51 67.0 14,7 67.5 14.4 0,479 0,60 0.26 NS. .05
] . ) : ) .
.11 A7 63.7  15.3 66,1 13.0 2,4 0.47 - 1,12 NS : .23
TOTAL 115 - 63.6  15.4 65.2  14.6 L6 0.59 . 1.26 NS 17
. In qeneral, there were gains on the Interamerican Series, Prueba de Lectura. However, this
| 1mprovement was neither statistically nor educationally siqnifffant.
. _+The qains for grades 9 and 11 students were not significant statistically, but were minimally

significant educationally,

«The results indicate that either the test level may have been inappropriate for the students
or that instruction in Spanish was not geared to the reading skills assessed by ;he test,
'(See Recommendations, )
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Percentaqe'of §tud¢nts'Pds§1hq‘HWgh School Equivalency Tests (Fan) °

-y

7. ’ t . . . Tetal (Gradezll)

L‘?!k\\\-) _ : Writing (Spanish)

o Exam'in’d'ti'o'h" N .;Q%ng_,,, T
T Réid1n015'§hn1sh) 25 8¢*0
25 '96.0
| Mathemat1cs‘(5pan1sh)’25 80,0

'The highest passing rate was that of students t5k1nd the

@

( (96 percent].

Spanish High School' Equivalency Exam1ﬁat1on in wriﬁfﬁu

.The lowest passing rate was.that of students taking the
Spanish High School Equivalency Examination in mathematics

(80 percent).

e A
.The criterion of at least a 65 percent passing rate set as the
proaram objective was surpassed on all of the equ1valency tests

in the fall,

=47
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" --TAHLE 18

ﬁercentade of'Studeﬁtev?ass1nh H1§h,$choo1'Equ1yalency Teg;s (Spring)

‘ :_.Tdial-(éradefll)j el e |
Reading (Spantsh) |18 oa8 . '
ﬁr1t}n97(5pan1sﬁ) 18 - 100.0 : ';l' I
Mathenatics (Spanish)|1s 66.7'

«The highest nass1nq rate was that of students tak1nq the
Spanish High School: Equsalencv Exam1natﬂon 1n writing
(100 percent). S

.The lowest passing rate was renorded for students tak1nq the

Spanish High School Equivalency Examination 1n mathematics
(66.7 percent)., .

-

«The cr1ter1on of at least a 65 percent pass1nq rate set as
the program objective was surpassed an all of the equivalency -
tests in the spring.

. The results on the High School Equivalency Tests in the spring
were generally higher than in the » except in mathematics,
However, the rank order of percent passing from high to low
was the same,

. | -48-
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S, ,l © TABLE 19 ° | s
{ - T K] /o [
T ‘ ; .
> Number of Students Attending and Percent Passing ; =
wtgeacher-MaJe;Exgminat1ons in Content-Area. _
Courses Talght Rilindually (Spanish/Enalfsh), by Grade (Fall) =~ .
o . R A T
Grade 9 Grade 10 > Grade 11 ' Tota; . )
. . , . . z e, e N ’ z ’ .
Content Areqyﬁi ﬁass1nq N Passing | N .. Passing | N Passing
. : A ' S N L oy R
Mathematics f .37 62,2 103 - 66.0 |20 9.0 |160  68.8 - o
Science 4 /25,0 |69 870 [17..- ‘88,2 |9 a4 . "
Social Studies 27 | 37,0 |57 64,9 | & 62,5 | 92 '55.'5'

W :
.S1xty-n1ne percent of the proqram students passed teacher-made mathematics_

examinations in the fall, The proportion of students passing increases

T

with grade ranging from a low of 62.2 percent in qrade 9 to a high of
95 percent in grade 11, . _

examinations in the fall

)

The proport1on of students passina.increases

.Fighty-four percent of the\proqram students passed‘teacher—made science

with qrade, ranqging from a ‘low of 26 percent in qrade 9 to a high of
88.2 percent .in qrade 11,

oFi

st:§¥t§

qrade 10,

examinations in the fall,

even percent of the proqram students passed teacher-made social

The proportion of students passing
ranges from a low of 37 percent 1n qrade 9 to a h1qh of 65 percent in

o The h1qhest overall passing rate was reported in science (84.4 percent),
followed by mathematics (68.8 percent). e

' rgfg
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T . " TABLE 20 » T
o o // Number of Students. Attending and Percent Passing’ }
**% . ‘ Teacher-Made Examinations in Content-Area
' .y lJ/ 4 Couf}es Tauqht R{1 oquatly (Spanish/Enqlish), by Grade (ﬁprind) _"‘
. . »‘,.;,r‘\ . / | o .
/~ . \' . .. i . ) ..l
s .o | Grade 9 _1fade 0 Grade 11  ° Total
o : ST e . B 2 I
— / Content Area ' . 1N Passing | N Passinq N .Passing |'N' Passfnq
Mathematics 29 55.2 |87 60.9 |16 87.5 [132 _ 62.9
_ " Sclence |1 1000 (61. ' -8s.2 |15 1000 | 77. %883
Social Studies 26 . 46.2 |78  69.2 |18 8.9 |122 67.2

.ﬁixty-three .percent of the program students passed teacher-made
mathematics examinadtions 1n the spring, The proportion of students
passihg increases with grade, ranging from a low of 55.2 percent in’
grade 9 to a h1qh of 87.5 percent 1in grade }1, . IV

B ]

.Eiqhty-eiqht percent of the students passed science examinations in
th spring. The proportion passing ranges from a low of 85,2 percent
in qrade 10.to. a hiqh of 100 percent 1n grades 9 and 11, .

.Sixty-seven percent of the program students passed social studies
- eaxaminations in the spring. The proportion of students passinag
increases with grade ranging from a low of 46.2 percent 1ntqrade 9
to a high of 88.9 percent in grade 11.

.The hiqhest overall passing rate was recorded 1n science (88,3 percent),
followed hy social .studies (67,2 percent), and mathematics (62.
percent).

~ . e




N | o TABLE 21 |
. ’ ' Number and- Percent of Students Passing C - \\- '.

o, T ~ Teacher-Made Examinations in COntent-Mrea ' | : \
- K COurs_es Taught 1n English (szrinq).- . ) S G e
. g : S

o ' .| .+ SPRING 1982 .
' _ - Number ~  Pércent ] ©oe
. Contegt Area - N , Passing ~<- Passing ’

Mathematics ~ |~ 8 7 86
"Sclence 11 100

Social Studies 16 16 100

]

TOTAL 25 24 0. |
e . * ‘#.N{nety-six percent of the students passed teacher-madéﬁ ! S .,
‘ examinations in content-area courses taught in Eanish b
in the spring.

.The percent pass1nq ranges from a low of 86 percent 1n ‘ .
mathematics to a high of 100 percent in %ience and R '
social studies. S

)




.~y . TABLE 22

Significdnce of the Nifference Between Attendance Percentaqges_

- of Program Students and the Attendance percentace of the School .
e - ’ ) - - \ M

4 Rl
o . . » . . ©

-~ v
- .,j‘,. _ . | “
_ S PN S Mean ' ‘Standand
' : qGrade . N Percentage, . Deviation.
y 9 33 . 9LT 9.9
1010 94.4 - 5.3 - -
v . . . i . I o . T
N 1 43 90,5 « 10,5 ;J ,
* . ) ] N R ~‘ / °
. TOTAL 177 . 92,9 - 1.9 .
- : : . . y . . .J . .
Average School-Wide Attendance Percentage: 71.17 -
y . [ -
A . Perceptage. . .- .
v Difference = 21.7 z=1276 p=.001 : o
.The average attendance rite for proqram students 1s 21.7 :
! ' percentage points higher than the averaqe school-wide .o
~attendance rate. . '
.The attendance rate for proqram students ranqes from a low ‘ .
. of 90,5 percent .in qrade 11 to a high of 94,4 percent ‘in U
- grade 10, . . .
" i
.The higher attendance rate for program- students is stat1st1ca11y , |
significant at the .001 level as measured by a one-tailed z-test. ! -
) . . .
[ ' ,,n
, ®r
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SUMMARY OF - FINDINGS

Enlish . R B

' Spanish T : " -

- statistically siqnificant improvement on the Interamerican ‘Seriks, »

-

Now B

v - The criterion of one objective mastered per month ef instruc-
%on‘”et as the program objective was met at all levels of the CREST hy
the program students in the fall, In the-sprinq, the program objective

was met at all grades and at all 1evels, except for grade 9, Level I.
. Lt

3
In general, proqram students did. not meet the criterion of a

Prueba de Lectura, set as the program objective. = However, 'a slight im-

provement at grades 9 and 11 was minimally siqnificant educationally,_- ‘

ar

but not statistically significant, =

In general, the criterion of a 65 nercentapassihq rate on the

High School Equivalency Examination in-%ﬁ/:;:n readinq was surpassed in

_Equivalency Examination in Spanish writina. was surpassed in both the

both the fall (84 percent. passinq) and the sprinq (94 percent passina).

4

The criterion‘cf a 65 percent ‘passing rate in the High School £

‘Mathematics o T

)
fall &?6 percent passing) and in the spring (100 percent passing).

LS &

Sixty-nine percent of the students taking teacher-made mathe-
matics examtratﬂons in the fall passed.— The proportion of students

passinq increased with qrade from a Tow of 62 2 percent in grade 9 to

a high of 95 percent in grade 11. ' , .

4

s
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Yot - Sixty-three percent of the students taking teacher-made mathe-

m&tics examinations in the spring passed; The proportion of students

- . passing increased with grade from a low of 55.2 percent in grade 9 to a
high of 87.5 percent in qrade 11. ; R &
\\ ‘ N

=)

The‘critepion,of a 65 percent passing rate for students taking
? +

the Spanish High School Equivalency Test in mathematics set as the

~ proqgram objective was surpaséed in both the fall (80 perten; passing)

and the Sbrfnq‘(ﬁa percent passing). .
. .

[

Science . A i
scie;:é examinatfons in the fall, The pfbportion of students passing

increased with grade from a low of 25 percent in qrade 9 to a high of

o \

e

88.2 percent in grade 11, .
. VS
{

Eighty-eight percent of the program students passed teacher-
made science examinations in the sprina, The proportion.of students
passing ranqed from a low of 85.2 percent in arade 10 to a high of 100

-percent in qrades 9 aﬁd 11,

Social Studies . | /
— . /
~ Fifty-six percent of the students passed teacher-made examina-

tions in social studies in the fall. The passing rate ranged from a low

» } \ a M
of 37 percent in grade 9 to a high of 64.9|percent in grade 10.

\ )
\
¢ \
* . Sixty-seven percent of the studen‘: passed teacher-made social
) stydies examinations in the spring. The passing rate increased with

.

ERIC : S S

» Eighty-four percent of the program students passed teacher-made

L 4




qpede frdm a low of 46,2 Dercenf 1n_grad3 9 to a high of 88.9 percent in

grade 11, B ',- T ' - f:m'
;- In denefai, in a]f,of content areas there appears to be a

positive relation betweenvgrade and sfudent performance: the higher the

grade, the higher the percent passing;

Content-Area Subjects Taught in English .
Ninety-six percent of the'students passéd teacher-made examina-
_tions in content-area courses taught in English in the sorin@. Eighty- :
six percent of the students passed mathemafi;s examfn;tiohs and 100 percent

——

of’thewstudents paésed examinations'intgfﬁénCe and social“stddies.

-
"0

Attendance
The average attendanqé fate of program Students surpassed the

average school-wide attendance rate by 21.7 pergentage points.




: T © VII. CONCLUSIONS AND -RECOMMENDATIONS

The comprehensive qoals and objectives of project BACOP were

-

; - . formulated ta address‘the nume rous problems encountered by‘yoﬁhq Spqnish-

) speaking 1mmiqrants of lbwer'income\gamilies. The immediate linquistic,
culturai, ps}cholodihal, and educational problems of these students stém
from larqe-scalé'social. econbmic, and politiéal conditions, Their'needi
are overwhelming in many cases. The program's emphasis on basic-skills
developmeht in the hative and the second lanquaqes has offered students
the possibjlity pffcomﬁletinq,hfﬁh school requirements for qraduati&n,
or the preparation for a high school equivalency diploha. ;The beqinning

- of tareer 1;fusibn into coﬁrses, with its futuré‘potential as an actual

cﬁurse‘of study 1n_éaréér awareness, offefs mare possibilities to students -

interested 1n®areas other than higher education, ' ,

The program's history and orgqanization within the school have
resulted in fu}ly-deVeloped'E.SdL. and.bilinqual courses of study,” Great
stridés have been madé in student placement and programming, curriculqu

" and materialé. The 1ﬁ§trugt10na1 staff (professional and paraprofes§§ona1)
. are competent, committed, and enthusiastic. They express an 19iere§t jn
and have high expé;tations for the §tudent§ whom they serve. The:!éiﬁii-
g cfbate-ia in-service, groq;am-sponsored traihiﬁq activities and prépare

- ‘ X 3 ‘
and adapt materials to meet the diverse linguistic and academic needs

- s 4

-

of students. >

: | Guidance-‘services provided by one full- and‘nng,oart-time coun-

selor supported by tax-levy funds concentrated mostly on academic advisement,

Q . Y » . 7
o I




Guidance counselors were assiqned al bilinoual students, 1ncludino 250
progqram students servethby Title VII and 575 served by tax-levy. The
psychological and quidance services needed, according to quidance,and
program staff, seem to be greater than those the program can provide at
present.' These needs may be expected to increase along with the enroll-

“ment of new arrivals who have little, if any, prior schoolina,
(o The parental involvement component s another strpn& feature,
The program has been more successful than the school as a whole in
establishing home-schdol relations and securing parental participation-
. "y N _ .
and support in school affairs, It is continiing efforts in this area, = ~
. . p ‘ ‘

Attention might be focused on the aspect of parent education, which was -

said to be in need of strengthening. ot
\ . .

Indicators such as student enthusiasm,'attendance, and participa-
tion in curricular and extracurricular actlvities‘were also very positive,
Proiect BACOP was found to be in healthy condition. The intent exprggssgi
by staff and students to work together to improve the proqram suqgests
that the orooram may not only overcome some existing problems but also

generate unanticipated and positive results. o ’ ,

L

" RECOMMENDATIONS

. ) '
.~ ! M

The following suggestions.aré based on: a program reviéw con-
sisting of four days' site visits in which‘Ehe evaluator interviewed the
school orlncioal, assi eg}orincipals, project director, staff, teachers,
gu kdance counselors. ents, and students observations of four classes;
and review and analysis of relevant documents, records, and student

achievement and attendance data. ' '

-

/ —
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1) A collaborative process involving department and program -

directors, teacliers, and technical assistants might be undertaken to

review, revise, and plan systematically the following:

=-how Spanish and Enqlish will be used to teach content
‘while deyeloping both lanquages. The decision
reqarding what 1anouaoe to use may be made on the
basis of: .
time - proportional time allocation made for each
- Tanquage;

‘space - designated areas, such as labs or.learning centers;

subject = cultural re]atedness of subject and students'
- mastery of concepts 1n the subject area;

topic - degree of students' familiarity with and mastery
of concepts related to topic;

function within the lesson - to open, review, diredt,
present new vocabulary, verify understanding,
assign homework, praise/reward, and/or '
requlate behavior (discipline);

~=how E.S.L. may be taught in order to enhancg_conceptual
development and achievement in the content ¥reas.
Methodoloqies for this approach may proqress as follows:

~ from the use of subject-area vocabulary to introduce
. present-tense forms of verhs;

to simple descriptions and comparisons which.may increase
in complexity to introduce other tenses, ‘attjectives, and ,
pronouns; | .

to the teaching of higher order lanquage structures in

E.S.L. reading and writing (using mathematics, science,

and social studfes topics); ~

--how offerings will be diversified sufficiently in order to
meet a linquistically and academically (highly) hetero-
geneous population. One approach might be to separate
classes of the same E.S.L. proficiency level by native
language and academic proficiency. If this is not viahle
due to insuffictent numbers, of students,to form classes,
then groupfng within the sa eE.S.L. Je’el class will bel

. necessary. ‘i )

* y
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A plan using such an approach would serve to teach Enqglish
focused on school (and program) purposes by providing mutually reinforc-

ing instruction in thé native and second lanquages,

2) The process of plannihg and fopmlating tnstructional
strategies may he preceded by an assessment of teacher trainind needs
and followed by in-service training yorkshoos and colleqge course at-‘~~-
tendance related to identified needs. The workshops and courses should

S

encompass the major areas of teachers' professional and oractical-needs

" related to bilinqualism and culture in education,

'

3) Planning and implementation of a hilingual instructional
and staff Qevelopment program henefits from a process of teacher observa-

tion, need tdentification, and observer feedback. This process might

- ‘ )
- be conducted by program staff who are responsible foreprogram outcomes,

If these staff memhers may not function in supervisory roles due to
‘their'positions in the organizational structure, then alternative arranqe«

ments would need to bhe made. ‘

4) Monitorina. teacher performance in order to provide for
their professional needs and ultimately improve-instruction, may be
achieved through the existing qr a revised form of the organizational

structure for supervisfon, Under the existing stfbcture, the director,
i . .

“who ts not a supervisor of proatam teachers, may be authorizéd to ohserve

program teachers accompanied by |the réspective‘deéartment chairperson,
Another approach might be to revise the structure by creatinqg a depart-

ment or a min{-school (brpanizat onal unit) of hiljnqual'education

[4
- .




T o

directed by an assistant principal authorized to observe bilinqual,

E.S.L.,and native-lanquage teachers.

5) Given the program's effort toward the develbpment of career

{infuston in courses through staff training, curriculum fn this area is

no& essential. There is a need to acquire curricula developed by (and
for) projects serving spectal populations or to develop them wifh exfsting
program resources. If they can not he acquired in the students' native
lanquage, EnqliSh-1anquaqe materidTr curricula may be adapted. The x
outcome, however, ﬁhquﬁy be an inteqrated career education component {im-

plemented as oriqginally conceived,

6) Given the results on the Prueba de Lectura in Spanish read-

ing, thé test should be reviewed to determine its appropriateness for
students of var&inq proficiency. in Spanish, instruction in this area -
should‘he monitored to determine -how it relates to thg skills measured
by the test, and materials used in the Spanish courses gpould hbe reviewed .

to determine how they Felate to the test objectives.

-
™
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. 123a.30 (e)  EVALUATION pLA
1. Appropriateness offDesign
2. Design Coptent: ,
a) A;se;sing a;tainmeﬁt of all abjecéives
b) Data collection instruments
;) Data An&lysis procedure » -
i " -d) Time scheduié‘ | . *
e),S?a f responsibilities
3. Coﬁp;g;son Procedure * B | p‘
//. 4. Identification of Non-Participants J '
; 5. Sample Procedures ’* '
6. Data Collection and Analysis I
7. Data Use of Improvement ¢ '
8. Time line for the—Eyaluation of ;he Program

9. Entry Exit Time Line

123a (e) EVALUATION

George Washington High School is hnder/jurisdiction of thé
New York. City Board of Education. Thereéore, éhé'e&aluatibn design
that follows has been developed in consultation wigb the OEfice of
BEducational EGaluation.of such ;gency.' Our prégram is bound by the
rules and requlhtions governing that agency and éhé evaluation Design;
that follows wiil reflect compliance wigh the rules and regulations.

The fin;i evaluation of the program will be conducted by independént

consultant assigned by the office of Edugational Evaluationv,

{ ‘ <
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The‘evaluation'report bf our first yga% of funding submitted already

_to OBEMLA is fairly accurate with ekception made of very minor

points and ﬁgﬁlecta the general qualitj of our program One asﬁect

stressed in the report among others, is the fact-that our program,
being only in the first year of Tifle VII funding at the time of
submission o‘\thts proposal looked more like a program that has
been in existence for several years to the eyes of the evaluatora.

We have done and continue to do every effort to manage every
\

Title VII dollar carefully and to prov1de evidence of our program s

accountability.
‘ .
. EVALUATION PLAN )

'

The evaluatiqp plan will consider the project B instructional

non-instructional and training objectives, outlined below:

]

I INSTRUCTIONAL OBJECTIVES

ar

OBJECTIVE 1

, w ; .

An ‘estimated 65% of all students enrolled in the high school
equivalency preparation classes will be able to pass the High
School Equivalency Examinatton in'English or‘sphnish and-~ill re-
ceive a G.E.D. diploma

(i) Instrument: ,

High™ School Equivalency Examinatién in English or Spanish

(ii) Data Analysis Procedure

Tabulation of results; calculation of percentage of re-

ﬁbults passing, and comphrison with the criterion level,
- S
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== (iii) Time Schedule . . .
. N . . ) ‘ . ‘ \
a) Dates of testing - ongoing

b) Data collection date: June 1982

(iv)' Number of students tested:
‘ a) Treatment: Ail'students_in high‘schooi"équiValencyt
preparation ciasses who are prepe;edlto take the test.
b) Control not applicable S '
OBJECTIVE 2 - |

o | An estﬂnated 50% of the students partic:.pating in the dropout

4

program will become mainstreamable into either the bilingual pro-

-( -9ram or the regular program at George Washington High Schopl.
(1) Ix}t/trument. ‘) I .
. + School Records ‘

.oe

. r
Caléulation of the number of students mainstreamed as a-

. (11) Data Analysis Procedure:

percentage of the total number enrolled in the dropout
o , - . * .
Z : prevention program, and comparison with the criterion level.
- . . o ' . e

»

({ii)m Time Schedule: : n A0
. s ‘ * s i “
a) Data of mainstreaming: . L
January 1982, June 1982 into ‘the bilingual or regular

SRR , \ academic progran. P
“-h) Data collection date: June 1982
,.(iv) ‘Number of studen(s tested A oo .
1. Treatment: All students in the dropout prevention

« program

IR - 81




(V) Control: Not applictable

OBJECTIVE 3 - B .

Students participetung in the high school, equivalency pre-
paration classes for one full year will increase their level of

reading ability‘by an increment of .05 level of tatistical sig-

'nificance as Eigsured by the New York City Reading Test ( P.S.E.N. ).

(5) Instrument: ' R

New fozg City Reading Test ( P.S.E.N.)

(ii) Data Analysis Procedure.

’
Correlated t - test will be performed for each grade/telt

level.

. "Pre-test . October 1981
Post-test April 1982

. b) Data Collection Date:
. ~ June , 1982. -

-~

¢) Number of students tested

L o
1) Treatment Students enrolled £dr the’ entire year..

—

.o 2) Control: Not adblfcable s '
. ! S "" ) =
oaJEct;va 4 Y : Lo oo - Y

Q - .
An estimated 55! of students enrolled in individuaiized,mathe-
'

matics will be able to pass criteri‘n_referenced tests based on lkilll

tested on ‘the G.E.D. examination. It is projected that students will

be tested at least once a month.
S - .
. ,
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" -
[ . ' Y - - .
i . (i) - Instrument: o : _ , o . .
& . M 1‘ « » . 'c .:
; T e ‘ ?eacher prepared criterion referenced tests. .
4‘. ' 5 .

fii) . Data Analﬁ.s Erocedure‘ .

“ ' student; comparison of 1nd1vidual achievement with the
ncrlterien level; pet. student., Calculate the\totar*number -
’.‘“‘ of studsnts meetlng’the ob]ectlves as 2 percentage of
) \ . the tot 1 number enrolled.,\ k o .
. ) fiiis ‘Time Sc.edule' o v .
. ’a)‘ Dat s of testing - ongoing' o :. S .
. ' ' ' : ! . : —
’ o ) b) Dat; collection date'- June'l982‘.‘ 'J' . L
) v(iv) 'uumber“f students tested: o e ; -

S ///T - 1) Téeatment ‘All students 1g‘zomponent I and II

' C T AN - Y A
'3- . S : 2) C‘ﬁontrol'~ Not.aPplicable. \;//7 . '

M

i
) M , . . ;:3 w - . . o - ~ : o . ”
. ' OBJECTIVE 5 3 TR » v e o ';
'An estimatedgﬁs% f the student$ enrolled in English wms' a ;r?
-

] Second%;anguage wi i b able to master 10 or more object<ze .on
' e

fer-~

a p657 test sltu on pn the same level of the Crlterlon

: : . . -
N .enced Engllﬁh,§yntex esg”(c ST). . ,
- - i ’ C
élf . t',I Dropo?t Preveqﬁlon Pr?gram . v - ¢
II. gvgh;School/Fqulvalency Program e
[ v . g ' N -
/ I&I qulege/Caréer Orlentatlon Program o |
‘o ' o - - - R ® * 3 T
" R &y)t Instrument:lf . “4\3 o : ' ‘ S ~
; ;- 'P—' . ' Micriteriq Referenced Engllsh Syntex Test KCRﬁST). P ‘.ﬁ
. . | !
T s . T R S - L?vel I, II, III e ’A\*,

o
‘ 7 . , . f )
” (. . » [’ B T N , . , ’ .
o . T, oA




§ - . , R . [
. , - ,
R B
-+ (ii) Dmta Analysis Procedure: - . ' }
Tabulation‘of thegnunper;of Objectiyes mastered ferﬁeach
;~q student; sombarison of individual acnieVementrwith the
. " criterion level of 10 objectlves per student. Calchlate';
. the total number of students meetlng the objectlves as a-
o 0 percentage of the total number enroLled | _
h" o (iii) Time gthedule- ; !g{J ) b i

1

a) Dates: of Testing: A
@ N [N

" Pre-test: oSeptember 1981 . e S—
U L C

b) Data collection“date° "June 1981 .

Post-test ' May 1982 ° . Py

~ )

{
} (iv) Number of Studente tested ) ?

1) Treatment..Students enrolled in .components I and II»

<

2), Control - Not appllcableA

.

. a) gates of teét;nq Prd—test September 19é1 N \

OBJECTIVE 6 ’ ¢ <

‘l

Students rece1v1ng a ifull year of instruction will increase
. e

. XY
thelrbperformance on the_éﬁproprlate level of the Prueba de

Lectura at'the 05 level of Statlstlcal Slgnlflcance. "

>

Pogt-test: May, 1942 & |
2 “o ' ' - \

. Logps- T \‘\

i
4 : ‘ ' .0

(i}  Instrument: f é , S ( | o N

) ' j{Prueda de‘Lectura: Tevel III o L“» B Ve

[ . (ii) Data Analysis Procedure°‘ ". - ;) r 0=e . o

- “ | A COrrelated;tiTest will be performed for eaqp grade/test ‘
:',‘C (111) Tlme Schedple° - - o ’ - s e




‘o . LY

'b) Data collection date: “June 1982

(iv) Number of Students tested: . ., o

1) Treatment: Students enrolled in. Spanlsh read1ng classes

(Components I and II) L ) N

OBJECTIVE7 ) N

» o

{enroiled in the college/career ]39
T
or1entat10n program (lOth, llth andl2th grade billngual students) "

' An est1mated‘65% df the students

will be able to pass the New York ,State Regenfs Competency Test\

in Engllsh (Reading and Wr1t1ng) and mathematics and recelve a

.

. , d regular\high school’ d1ploma as a result of Spec1a112ed instructlon
, P

- - ) 4
T '

(i) In trument- ' : . ' \

& .“

New Yorkatate Regents Competency Tesﬁ in English and

J

mathematlcs c 5 . G

‘School Records

(ii) ta Analysls Procedure:
- Review test outcomes and student records; calculate the per-
' centage of students passing 2 1
(iii) Time Schedule: . "
|) Dates of test1ng January 19825? .- R
’ v . June 1982 ‘ -

‘) Data coliection“date: June 1982
: (iv) Number of Sstudents: Tested

1) Treatment Studentsﬂenrolled in’ the College/Career

\,,J .
or1entatlon program (Component ITI). !
;~gl\?Control° Not, appllcablé. . : ) i . '
o . )

Y} . . . .
Qo . -68- . _ . '

ERIC o 85
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- NON-INSTRUCTIONAL OBJECTIVES r

OBJECTIVE I o - Y

. ' Attendance of each stucent in the high school eﬁﬁﬂ%alency compo4' .
. 3 ) .
nent will 1mprove by an estlmated 25% mlnlgum -
s B ’ Lo -
\(1) Instrument- i ‘ S ’

Attendance recordd

N . N s \
(ii) Data Analysis procedure:
t ' ' , . ) :
Review attendance records upon entry into the program and at
the .end of the school yearilcalculate semester and annual days in (/

1980-81 school year QNH\COmpare them with actual student attendanc?{/’
J .

 (111) Time Sched

W : -
1) Dates/~ ongoing
. 2) pafa collection date: June 1982 -
-(iv). Number of Student$ ‘ B . \K{

1) Treatment Students in compo ents I and II /

) - 2) Control - Not Tppllcable ‘
("~~~ OBJECTIVE 2 Lo | oy L y
‘An esti@ated!80% of the partjcipants ih the hich school equi;a-
’ lency'aﬂd college/career‘orientatioh components will apply for i}
post grédu’te stud§ either at college or-°vocational school, or
. - will apply for jobs. - t‘//" | < “,‘
| o f . An estlkated 65% of apply;ng s udents w1T1 be. accepted and

» placed.




(i) JInstrument: L -

Schpql recd\dé, interviews and applications
;? (i',TDataeAnalysiﬁ Proéedure: .
Taﬂulgtibn of resu}ts,caléulation of percentage of students
- applying a éccegﬁed, ;nd comp;;isqpswith th

-

A T . .
(ipi) Time Schedule: | R

e criterion level.

L)

1) Dates - ongoing

. 2) Data collecﬁion\?ate:.-June 1982 .

(iv) Number of Students , : e

1) Treatment: Students inComponents I and II

compariéon page 94 °

2) Control: See

L 1 . -
TRAINING oajmcrrijfzs | ,
. Snaff'bevelopmen’ .‘ ' - : ’ ’
OBJECTIVE I !
+ An eq;imatid 40% of the s;éff will be involyed in other than
ey . in;éqrvice tréining,including college and uﬂiversity, courses, ’
A ‘ k-. + prof ssionai workshops and/ or confgrences. _ SN f‘ 4
! (1) ;gésr ent; L b .

étaff Qevél pment records.

|

(1i) }gataiAnalyqis.P ocedure:

Review éfaff.development records.(college/uﬁiversity courses) ;
caldulate the percentage of staff members who are partici-

pating.




"nr— -

e alveds ta R T

*

(1ii) Time Schedile: | k _

1) Dates.- ongoing

2) pata Collection date: June 1982

!
. (
Number of Participants . i .
1) Treatment:g;@ll staff members participating in;tho pro=-
L

gram.

\
AN . .
2) Control: Not applicable ;
\ - ' i
OBJECTIVE 2 | | % |
" 100% will be jnvolved in in-service trarning such as adop- -

riculum sul table for special,

n and development of cur

tatio
l1inguistic and cult

pilingual classes, ural sensitivity and
the,att;inment of expertise in the area of individualized

¥ i ,
e v

~ipstruction. .
. V‘ : J-

¥

(1) Instrument:

Program records;&curriculum developed
culate the percent%ge (o}

(ii) Data AnalySis procedure cal f staff

members 1 ning.

nvolved in in-service trai

.(iii) Time schedule: ’

1) Dates: ongoing

. ) . J .
2) Data Collection dates: June 1982

Y

(iv), Number'of PartiCipants: ,
l) Treatment: All staffumembers participating in the,

:& t . program.
2) Control: Not applicable i/

‘,'tv\é .
X ..
9 y

© =71
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Compgarison to similar non-program st dents in aﬁtraditionally-structhred
academlc blllngual -crocran. 1y ., ' )
] ' since bilingual 1nstructlon for!all students of lintited Engllsh

,‘*f‘

Y
proficiency (as measured bv the Lang age Assessment Battery) is

wrrrar

JONN

P

‘mandated in New York City, no approp 1ate comparlson groups'can be

found in the 1nstructronal areas. H wever, the performance of students_

in each component of our program wil

-be compared with non-program

. students who meet the selection criteria defined in section 1l23a.
x

(b) (pp.‘ ) in the following man

As a result of participation in the dropout prevention program

o

‘and the high school equivalency program students will have & sig-
nificantly lower dropout rate and a higher rate of attendahCe*than

. similar non—program»students at the .05 level of significance. )
a) Instruﬁent:, School records (permanent recoros, attendance

" . card, profile)

‘b)/;Data analysis procedure: Test for the difference between

two indepen&ent proportions

c) ?ime schedule:

1. Dates - September 1981, January 1982, May 1982

" 2. pata collection - Juné 1982

d) Number of pupils tested: . | .f o ,
1. Treatment - A sample of 25 students frém each compo- (
’
nents I and II .

2. Control - Two sample groups (25 #ﬁ’each) of similar
B non-program students A

, VA - ' d
- , L aT2- e '

89
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Comparison to non-bilingual m!instreamed students

f - Ihe performance of* program students will be compared to the
general school population poteptial graduates in the area of college/
vocational placement. Such a omparison is appropriate since the
provision of the bilingual program is intended to result in equal
educational’ opportunity for L P children and therefore should result
_in the elimination of differejces in performance between LEP and
non-LEP children. ' B |

-

~ . " College/Vocational Placement

:

As a result of participation in tﬁé program, the percentage
of students placed in college or vocational centers will be equal'\‘g..
to or greater than mainstreamed potential graduates.

a) Instrument: School records, interviews, applications

A3

b) Data analysis procedures: Calculation of percentage
of students placed in colleges or ;ocational centers'
by the bilingual program and by the mainstream program.

¢) Time schedule:

1. Dates - ongoing
2. Data collection date - June 1982

d) Number of pupils “ )

1. Treatment - Students in Components IT and III

; 2. Control - All potential graduates 1981-1982

e”

90
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Data Use for Improvement

Evaluation Plan

The date.pttained through the evaluation will contribute to °

improvements

which may be

a)

b)

c)

d)

e)

£)

usgful in the following ways:

more clearly define the characteristics of the
ulation being served, thereby making judgements -
ut the adequacy of the program for the entire
‘ahge of students possible.

provide information on the adequacy of the
ectives, thereby meeting modificatien of the
ectives possible to reflect more realistic
ectations.? . A

Y : '
identify problems encountered in the implement-
on of the program, thereby identifying situa-
ns which need to be attended to and which may
help explain project outcomes.

To identify areas of strength and weakness in
student performances, thereby identifying areas
which need review and/or modification, or further

support.

To generate recommendations which may be- useful in -
making changes in .the program, thereby resulting in
program improvement.

- .

To provide information which will be useful in in-
forming appropriate audiences, ‘thereby improving
attitude toward the program. 8 3

y
'

-74'- ) 91

in jthe operation of the project by providing information -




